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PURPOSE

These modules are intended for individual or group study
or as training materials for larger groups.

CEUs

Continuing Education Units (CEUs) or ACET credit hours can be obtained through
the Registry of Interpreters for the Deaf (RID) as a self-directed Independent Study
project. Please contact RID for further information: www.rid.org.

CERTIFICATE OF COMPLETION

A Certificate of Completion can be obtained through OCDBE for completion
of online module. Interested participants should contact OCDBE for further
information.

Symbol Key

‘J Self-Check

Paper & Pen
Activity

Video Activity




MEDIA-BASED TRAINING TOOL OVERVIEW

<
o
)
=
1

OVERVIEW

Students who have a combined hearing and vision loss have unique
communication needs. Educational interpreters working with these students need
to gain skills and knowledge in order to make the necessary modifications for each
student. Having this knowledge will facilitate clear communication interactions

in the classroom, support the development of interpersonal peer relationships,
encourage self-determination, and promote equal access to the general education
curriculum. All of these factors will assist the student who is deafblind in achieving
his personal best in the academic arena.

LEARNER OUTCOMES

Upon completion of Module 1, participants will:

1. Demonstrate familiarity with the layout and purpose of this set of training
modules.

2. ldentify the main role and function of the educational interpreter.
3. Demonstrate awareness that there are many modes of communication used
by deafblind students and that there are additional factors that affect clear

communication between all persons involved.

4. ldentify at least three additional services educational interpreters may be asked
to provide when working with a student who is deafblind.

5. Recognize that not all persons who are deafblind identify with a single linguistic
or cultural background.



An interpreter’s main function is to facilitate communication between two
parties. By doing so she is interpreting from one language to another or
transliterating within one language. Interpreters must be aware of the many
modes of communication available and the additional factors that affect clear
communication among all persons involved.

While the linguistic aspect of the interpreter’s job is paramount, she must also

be able to interact and, at times, mediate between persons of different cultural
backgrounds. Individuals who are deafblind are a pertinent example. Persons

with a combined hearing and vision loss have diverse life experiences. Some
individuals are profoundly deaf, are fluent sign language users and come from a
culturally deaf background, while others rely on spoken language, use assistive
technology to communicate effectively and associate with mainstreamed society.
With a combined vision and hearing loss, all of these very different individuals are
part of the deafblind community and may rely on interpreting services.

The educational interpreter’s role is a challenging one. While the main function

of the interpreter is to facilitate communication between a student and non-
signing persons of the educational community, she is often called upon to perform
additional services. These services may include making modifications to classroom
materials, providing review/preview of instruction or classroom coaching,
escorting the student from class to class, or being responsible for any assistive
technology that is used in the classroom.

Educational interpreters are often unaware of such issues as academic standards
in educational development and may not be familiar with statewide assessment
or performance measures. The interpreter may not be knowledgeable of the
teacher’s daily lesson plan, curriculum goals or content standards that the teacher
is mandated to follow. These duties and expectations, in addition to working with
a student with a combined hearing and vision loss, often come to interpreters
without prior training or professional development. This leaves the educational
interpreter to learn from the student, on the job as the school year progresses.

Traditionally, interpreters have been trained to work with students who solely
have a hearing loss and have gained skills in interpretation or transliteration.
Educational interpreters working with students who are deafblind, however,



must provide additional accommodations to their sign production, be familiar
with material modification strategies and make adaptations to the educational
environment when necessary. These training modules aim to instruct and
empower the educational interpreter so that she feels confident in meeting the
communication and access needs of the deafblind student.

Understanding the following concepts will assist educational interpreters in
various environments to meet the needs of deafblind consumers:

e Deafblindness, Educational Interpreters & the Law
e Types of Interpreting

e Spoken Language or Print

* Sign Language

e Modifications to the Interpreting Process

e Environmental & Ergonomic

e Sign Language Modifications

e Accessing the General Education Curriculum

* Academic Content Standards

e Teacher Lesson Plans and Teaching Styles

e Accessing Classroom Materials

Throughout the following modules, you will be provided with content on a
specific topic and given a Self-Check to assess comprehension of the material in
each section. Modules 3, 4 and 5 have additional activities that will challenge your
knowledge of the topic and assess skill attainment.

In order to successfully finish each module, you must complete the Content, Self-
Check and Activity portions, where applicable. When you have completed the
Self-Check and Activities, compare your answers with those provided at the end of
each module.

Please continue onto the Self-Check section in this module.



u SELF-CHECK

MODULE 1 - MEDIA-BASED TRAINING TOOL OVERVIEW

Directions: Answer “True” or “False” for the following statements. For each
“False” Statement, provide the correct response.

LIT [JF 1.Aninterpreter’s main function is to facilitate communication
between two parties.

LIT [JF 2. People who are deafblind come from a culturally deaf
background and use ASL.

LIT [JF 3. People who are deafblind and rely on speech and assistive
technology may also use the services of an interpreter.

LIT [JF 4. Aneducational interpreter’s role is solely to interpret the
lesson and facilitate communication between the student with
deafblindness and the teachers and the student’s peers.

LIT [JF 5. Typically, the interpreter receives intensive training in
deafblindness and is included in the lesson planning for the
student with deafblindness.
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6. An educational interpreter may be asked to review/preview
instruction materials in order to adequately provide services for
the student with deafblindness.

7. Itis not the role of the educational interpreter to mediate
cultural aspects between hearing, deaf culture and deafblind
culture.

8. Interpreter training programs traditionally prepare interpreters
to solely work with people who have a hearing loss.

9. This series of training modules will cover topics including:
types of vision loss, various modes of communication and types
of accommodations.

10. In order to successfully complete a module, | can choose to
complete either the Self-Check or the Activity.

A Score of 8 is required to pass this SELF-CHECK.
Point value = 1



SELF-CHECK: ANSWER KEY

MODULE 1 - MEDIA-BASED TRAINING TOOL OVERVIEW

1. TRUE

2. FALSE 4 Some individuals are profoundly deaf, are fluent sign language users
and come from a culturally deaf background while other individuals
rely on spoken language, use assistive technology to communicate
effectively and associate with mainstreamed society.

3. TRUE

4. FALSE +The educational interpreter may be called upon to perform additional
services, which may include making modifications to classroom
materials, providing review/preview of instruction or classroom
coaching, escorting the student from class to class, or being
responsible for any assistive technology that is used in the classroom.

5. FALSE +The interpreter may not be knowledgeable of the teacher’s daily
lesson plan, curriculum goals or content standards that the teacher
is mandated to follow. These duties and expectations, in addition
to working with a student with a combined hearing and vision loss,
often come to interpreters without prior training or professional
development. This leaves the educational interpreter to learn from
the student, on the job as the school year progresses. Traditionally,
interpreters have been trained to work with students who solely have
a hearing loss and have gained skills in the art of interpretation or
transliteration.

6. TRUE

7. FALSE 4 While the linguistic aspect of the interpreter’s job is paramount, she
must also be able to interact and, at times, mediate between persons
of different cultural backgrounds. Individuals who are deafblind
exemplify this point. Persons with a combined hearing and vision loss
have diverse life experiences.

8. TRUE
9. TRUE

10. FALSE +In order to successfully finish each module you must complete the
Content, Self-Check and Activity portions, where applicable.

If you scored:

8-10 You passed!

5-7 Go back and review the manual and make corrections.

4 or below Review the DVD and manual again, and retake the Self-Check.




DEAFBLINDNESS, EDUCATIONAL
INTERPRETERS AND THE LAW

OVERVIEW

Interpreting in the educational setting is challenging. It is even more taxing if

the interpreter is not fully prepared for the task at hand. The interpreter will be
more confident and better able to perform adequately if she possesses sufficient
knowledge regarding the assignment and student. When working with students
with dual sensory impairments it is necessary that the educational interpreter
understand the role and function, legal mandates in play, and how deafblindness
impacts the overall student development.

LEARNER OUTCOMES

Upon completion of Module 2, participants will:

1. Demonstrate a basic understanding of the American with Disabilities Act of
1990 as it defines the role of an interpreter.

2. Demonstrate a basic understanding of the Individuals with Disabilities
Education Act (IDEA) as it categorizes the work of an educational interpreter
under “related services.”

3. ldentify the federal definition of Deafblindness.

4. Define the difference between the role of an “intervener” versus the role of an
“educational interpreter” for a student with deafblindness.

5. List various roles of the interpreter during the Individualized Education Program
(IEP) meeting and identify suggestions on how to share information during the

meeting.

6. ldentify strategies to assist the educational interpreter in the school environment.



Educational interpreters are facilitators of communication in school-related
environments. They may provide sign language interpreting or transliterating,

cued speech or oral transliterating, translate information into print media or do a
combination of all of the above. While they are responsible for the linguistic aspects
of the information that is being shared within the classroom, they are also mediators
between the student and his peers and between the student and his teacher.

National and state training curricula do not offer comprehensive coursework

in the area of deafblindness. Lacking this, educational interpreters are forced to
seek professional development in this arena. There is a limited amount of training
opportunities on the specific needs of students who are deafblind.

DEAFBLINDNESS

An interpreter must first gain an understanding of deafblindness and the
developmental effects of a dual sensory loss. As defined by the federal government,
deafblindness is a condition in which the combinations of hearing and vision
losses in children cause “such severe communication and other developmental
and educational needs that they cannot be accommodated in special education
programs solely for children with deafness or children with blindness.”

The student with dual sensory impairments is not as easily able to acquire
information from the world around him. Incidental learning that is acquired
through the senses of hearing and sight is significantly lessened or absent.
Therefore, in order to develop at an age-appropriate level the student who is
deafblind needs information brought to him, in his mode of communication, so
that he can explore, conceptualize and gain a full understanding of the world
around him.

Some students who are deafblind also have additional disabilities. It is imperative
that the interpreter be aware of the student’s medical background and the resulting
affects on communication. Since students who are deafblind have unique
communication and learning styles, the delineation between deafblindness and
multiple disabilities was made during the reauthorization of Individuals with
Disabilities Education Act (IDEA) in 1997. This distinction is defined as, “multiple
disabilities means concomitant impairments (such as mental retardation-blindness,
mental retardation-orthopedic impairment, etc.), the combination of which causes
such severe educational needs that they cannot be accommodated in special
education programs solely for one of the impairments. The term does not include
deafblindness.”



ROLE OF THE INTERPRETER

The American with Disabilities Act (ADA) of 1990 defines an interpreter as “...
one who is able to interpret effectively, accurately and impartially, both receptively
and expressively, using any necessary specialized vocabulary.” This means that
interpreters must be knowledgeable of the topic at hand so that they are able to
accurately portray the information in a meaningful, age-appropriate manner that is
equivalent to the message being shared with the student’s peers.

In some parts of the country the role of an educational interpreter may carry a
generic title such as a paraprofessional, a teacher’s aide, or assistant. As the field
grows, more specific educational requirements for interpreters are developed,
standardized assessment measures are recognized and statewide licensure or
certification boards are established.

This raised level of awareness is also evident in the recently evolved role of an
“intervener.” This title carries a different weight and expectations than that of an
interpreter. This role describes a paraprofessional who is working with a deafblind
student and one who is partially responsible for the facilitation of the student’s
learning. She does this by encouraging access to the student’s world through
hands-on, active participation.

A student who accesses the services of an intervener is usually one who also
has cognitive impairments or developmental delays. This student may not have
formalized language or a mode of communication established, thus needing
the support and services of the intervener. Until a formalized system is in place
the intervener may need to rely on interpreting behaviors as communication
and assist in the implementation of the behavior plan that was determined by
the Individualized Education Program (IEP) team. The intervener will utilize any
and all appropriate modes of communication during the process of language
development. These modes may be object symbols, communication cards,
calendar systems or picture books.

The educational interpreter’s main duty is to be a facilitator of communication.
However, her knowledge related to communication style and access far surpasses
the confines of classroom. The interpreter should be present during the IEP meeting
to offer suggestions during the planning process for the school year across all
disciplines. The interpreter is usually present during the IEP meeting because she

is interpreting for the student. If this is the case the interpreter should make her
suggestions known prior to the meeting and have them represented during the
planning process.



IDEA categorizes the work of an educational interpreter under related services,
which is defined as “...developmental, corrective, and other supportive services as
are required to assist a child with a disability to benefit from special education...”
The definition is more narrowly defined under interpreter services as “assisting
learners with hearing impairments and deaf learners by providing interpretation

in English and American Sign Language, transliteration in a manual form of coded
English or other coded forms of English.” It is important for the interpreter to
understand the law that is applicable to her role in the classroom. Being aware of
the responsibilities and expectations defined under the law will empower her in
the classroom and throughout the school environment.

ADDITIONAL FUNCTIONS OF THE INTERPRETER

Interpreters working with students who are deafblind must be competent
facilitators of communication. They must also consider the following:

1. Provide sighted guide
Educational interpreters should have a basic awareness on how to adequately
provide sighted guide to the deafblind student. Appropriate stance, hand
and arm positioning, pacing and guided movement are all skills that must be
acquired so that both parties can ambulate safely throughout the environment.

2. Assist with accessing materials
It is the teacher’s responsibility to ensure that all materials are adapted so
that they meet the need of the deafblind student. However, the educational
interpreter should provide input to the IEP team as to the appropriate font
size, colors of contrast, assistive technology or any ideas that will assist with
accessing classroom materials.

3. Facilitate language development
Throughout their educational development, students will still be acquiring
terminology and expanding sign language vocabulary. As the expert in the field
of manual communication, the educational interpreter may be called upon
to assist in this development. It is imperative that the role and expectations of
the interpreter be clarified at the beginning. These decisions should be made
in conjunction with the student, his parents or guardians and the educational
team.



STRATEGIES

1.

Be familiar with the goals on the student’s IEP

The educational interpreter should be familiar with the goals identified by the
IEP. By doing so she will be aware of objectives that are cross-disciplinary in
nature and will raise her own awareness to various target areas.

. Know the objectives identified on the teacher’s lesson plans

The interpreter will better understand the goals of each class session if she is
familiar with the objectives identified in the teacher’s daily lesson plans. She
should request a copy of the plan at least one day before the lesson is given. By
reviewing this plan she will be able to inquire as to any unfamiliar terminology
or concepts. Having this knowledge will assist in sign and vocabulary choice
during the interpreting process.

. Rely on natural supports in the classroom

Whenever possible the interpreter should encourage and rely on natural
supports in the classroom. There will be many times throughout the day that

a classmate could act as a sighted guide, group leader, or note taker. The
interpreter and teacher should discuss the concept of establishing a “buddy
system” at the beginning of the year. This system will allow the students in

the classroom to get to know each other better, learn how they can support
their classmate who communicates differently and encourage the concept of
teamwork. Taking these steps will encourage peer-to-peer interactions and will
allow the student to be viewed as a separate entity from the interpreter.

Please continue onto the Self-Check section in this module.



OTHER DEAFBLIND RELATED DEFINITIONS IN IDEA, PL 105-17

“Deafness” means a hearing impairment that is so severe that the child is impaired
in processing linguistic information through hearing, with or without amplification,
and that adversely affects a child’s educational performance.

“Hearing impairment” means an impairment in hearing, whether permanent or
fluctuating, that adversely affects a child’s educational performance but that is not
included under the definition of deafness in this section.

A documented deficit shall be determined by:

(a) An average pure tone hearing loss of fifty decibels or greater, according to the
“American National Standards Institutes” (ANSI) 1969, for the frequencies five-
hundred, one-thousand, and two-thousand Hertz in the better ear;

(b) An average pure tone hearing loss of twenty-five decibels or greater (ANSI)
for the frequencies five hundred, one thousand, and two thousand Hertz in
the better ear, which has an adverse effect upon normal development and
functioning related to documented evidence of

(i) A more severe hearing loss during the developmental years than is
currently measured;
(ii) A history of chronic medical problems that have resulted in fluctuating
hearing, presently or in the past; or
(iii) A delay in diagnosis, provision of amplification, and/or initiation of
special programming; or

(c) A hearing loss in excess of twenty-five decibels (ANSI) for the frequencies
one-thousand Hertz through eight-thousand Hertz in the better ear, resulting
in such poor auditory discrimination that it has an adverse effect upon normal
development and functioning.



“Orientation and mobility services” means services provided to blind or visually
impaired students by qualified personnel to enable those students to attain
systematic orientation to and safe movement within their environments in
school, home, and community; and includes teaching students the following, as
appropriate:

(i) Spatial and environmental concepts and use of information received
by the senses (such as sound, temperature and vibrations) to establish,
maintain, or regain orientation and line of travel (e.g., using sound at a
traffic light to cross the street);

(ii) Use of the long cane to supplement visual travel skills or as a tool for
safely negotiating the environment for students with no available travel
vision;

(iii) Understanding and use of remaining vision and distance low vision aids;

and

(iv) Other concepts, techniques, and tools.

“Travel training” means providing instruction, as appropriate, to children with
significant cognitive disabilities, and any other children with disabilities who
require this instruction to enable them to

(i) Develop an awareness of the environment in which they live; and

(ii) Learn the skills necessary to move effectively and safely from place to
place within that environment (e.g., in school, in the home, at work, and
in the community)

“Visual impairment,” including blindness, means an impairment in vision that,
even with correction, adversely affects a child’s educational performance. The term
includes both partial sight and blindness. Visual impairment for any child means:

(i) A visual impairment, not primarily perceptual in nature, resulting in

a measured visual acuity of 20/70 or poorer in the better eye with correction;

or

(ii) A physical eye condition that affects visual functioning to the extent that
special education placement, materials and/or services are required in an
educational setting.



“ SELF-CHECK

MODULE 2 - EDUCATIONAL INTERPRETERS AND THE LAW

Directions: Briefly write answers to the following statements.

1. The Americans with Disabilities Act of 1990 defines an interpreter as “...one
who is able to interpret effectively, accurately and impartially, both receptively
and expressively, using any necessary specialized vocabulary.” Tell why it is
important for the interpreter to have knowledge of the topic about which he
or she is interpreting and give an example in the context of a school subject or
course of study. (2 points)

2. Under IDEA, the Individuals with Disabilities Act, the role of an interpreter is
categorized as a “related service.” Discuss what this means when working with
a child who is considered “deafblind” under the federal definition. (3 points)

3. Briefly describe the role of an intervener and how it differs from the role of an
educational interpreter. (2 points)




4. The educational interpreter may carry a generic title and be labeled as a
paraprofessional, a teacher’s aide, and assistant, etc. Briefly discuss the
importance of the specific title of educational interpreter. (2 points)

5. Interpreters working with students who are deafblind have an expanded role
and may perform a variety of other functions beyond that of being facilitators of
communication. Briefly describe at least three additional duties an educational

interpreter may need to fulfill. (3 points)

6. In order to help the student to achieve his or her IEP goals and the objective of
the class lessons, a certain amount of advanced coordination with the teacher/s
will be required. In addition, the interpreter has to balance providing support
with allowing natural supports to occur within the classroom and school setting.
Briefly provide examples of strategies to meet these expectations. (2 points)

A score of 10 is required to pass this Self-Check.
Point value is indicated per question.



SELF-CHECK: ANSWER KEY

MODULE 2 - EDUCATIONAL INTERPRETERS AND THE LAW

Answers are considered correct if they cover the number of points indicated after
each question. Answers may vary. Be sure responses follow the spirit of the
question.

1. The Americans with Disabilities Act of 1990 defines an interpreter as “...one
who is able to interpret effectively, accurately and impartially, both receptively
and expressively, using any necessary specialized vocabulary.” Tell why it is
important for the interpreter to have knowledge of the topic about which he
or she is interpreting and give an example in the context of a school subject or
course of study. (2 points)

4+ This means that interpreters must be knowledgeable of the topic at hand
so that they are able to accurately portray the information in a meaningful,
age-appropriate manner that is equivalent to the message being shared
with the student’s peers.

4+ Give an example: e.g. The interpreter needs to know the sign vocabulary
and accurate spelling for particular content areas such as biology or
algebra and be able to convey the information at a high school level.

2. Under IDEA, the Individuals with Disabilities Act, the role of an interpreter is
categorized as a “related service.” Discuss what this means when working with
a child who is considered “deafblind” under the federal definition. (3 points)

4+ IDEA categorizes the work of an educational interpreter under related
services, which is defined as “...developmental, corrective, and other
supportive services as are required to assist a child with a disability to
benefit from special education...” The definition is more narrowly defined
under interpreter services as “assisting learners with hearing impairments
and deaf learners by providing interpretation in English and American Sign
Language, transliteration in a manual form of coded English or other coded
forms of English.”

4+ An interpreter must first gain an understanding of deafblindness and the
developmental effects of a dual sensory loss. As defined by the federal
government, deafblindness is a condition in which the combinations of
hearing and vision losses in children cause “such severe communication
and other developmental and educational needs that they cannot be
accommodated in special education programs solely for children with
deafness or children with blindness.”



The student with dual sensory impairments is not as easily able to acquire
information from the world around him. Incidental learning that is
acquired through the senses of hearing and sight is significantly lessened
or absent. Therefore, in order to develop at an age appropriate level, the
student who is deafblind needs information brought to him, in his mode
of communication so that he can explore, conceptualize and gain a full
understanding of the world around him.

Some students who are deafblind also have additional disabilities.
It is imperative that the interpreter be aware of the student’s medical
background and the resulting effects on communication.

3. Briefly describe the role of an intervener and how it differs from the role of an
educational interpreter. (2 points)

This raised level of awareness is also evident in the recently evolved role of
an “intervener.” This title carries a different weight and expectations than
that of an interpreter. This role describes a paraprofessional who is working
with a deafblind student and one who is partially responsible for the
facilitation of the student’s learning. She does this by encouraging access to
the student’s world through hands-on, active participation.

A student who accesses the services of an intervener is usually one who
also has cognitive impairments or developmental delays. This student may
not have formalized language or a mode of communication established,
thus needing the support and services of the intervener. Until a formalized
system is in place the intervener may need to rely on interpreting behaviors
as communication and assist in the implementation of the behavior

plan that was determined by the Individualized Education Program

(IEP) team. The intervener will utilize any and all appropriate modes of
communication during the process of language development. These modes

may be object symbols, communication cards, calendar systems or picture
books.

The educational interpreter’s main duty is to be a facilitator of
communication. However, her knowledge related to communication style
and access far surpasses the confines of classroom. The interpreter should
be present during the IEP meeting to offer suggestions during the planning
process for the school year across all disciplines. The interpreter is usually
present during the IEP meeting because she is interpreting for the student.
If this is the case the interpreter should make her suggestions known prior
to the meeting and have them represented during the planning process.



4. The educational interpreter may carry a generic title and be labeled as a
paraprofessional, a teacher’s aide, and assistant, etc. Briefly discuss the
importance of the specific title of educational interpreter. (2 points)

It is important to have the title of an educational interpreter...

...so that the role of the interpreter is aligned with the language written in
IDEA.

...so that the interpreter is recognized as a professional and part of the IEP
team.

...so that the main function of the interpreter is clearly stated (one who
facilitates communication).

5. Interpreters working with students who are deafblind have an expanded role
and may perform a variety of other functions beyond that of being facilitators of
communication. Briefly describe 3 additional duties an educational interpreter
may need to fulfill. (3 points) (Possible answers, must have 3 out of the 4 below.)

Interpreters working with students who are deafblind must be competent
facilitators of communication.

Provide sighted guide

Educational interpreters should have a basic awareness on how to
adequately provide sighted guide to the deafblind student. Appropriate
stance, hand and arm positioning, pacing and guided movement are
all skills that must be acquired so that both parties can ambulate safely
throughout the environment.

Assist with accessing materials

It is the teacher’s responsibility to ensure that all materials are altered so
that they meet the need of the deafblind student. However, the educational
interpreter should provide input as to the appropriate font size, colors of
contrast, assistive technology or any ideas that will assist with accessing
classroom materials.

Facilitate language development

Throughout their educational development students will still be acquiring
terminology and expanding sign language vocabulary. As the expert in
the field of manual communication the educational interpreter may be
called upon to assist in this development. It is imperative that the role
and expectations of the interpreter be clarified at the beginning. These
decisions should be made in conjunction with the student, his parents or
guardians and the educational team.



6. In order to help the student to achieve his or her IEP goals and the objective
of the class lessons, a certain amount of advanced coordination with the
teacher/s will be required. In addition, the interpreter has to balance
providing support with allowing natural supports to occur within the
classroom and school setting. Briefly provide examples of strategies to meet
these expectations. (2 points)

Be familiar with the goals on the student’s IEP

The educational interpreter should be familiar with the goals identified
by the IEP. By doing so she will be aware of objectives that are cross-
disciplinary in nature and will raise her own awareness to various target
areas.

Know the objectives identified on the teacher’s lesson plans

The interpreter will better understand the goals of each class session if
she is familiar with the objectives identified in the teacher’s daily lesson
plans. She should request a copy of the plan at least one day before the
lesson is given. By reviewing this plan she will be able to inquire as to
any unfamiliar terminology or concepts. Having this knowledge will
assist in sign and vocabulary choice during the interpreting process.

Rely on natural supports in the classroom

Whenever possible the interpreter should encourage and rely on natural
supports in the classroom. There will be many times throughout the day
that a classmate could act as a sighted guide, group leader, or note taker.
The interpreter and teacher should discuss the concept of establishing a
“buddy system” at the beginning of the year. This system will allow the
students in the classroom to get to know each other better, learn how
they can support their classmate who communicates differently and
encourage the concept of teamwork. Taking these steps will encourage
peer-to-peer interactions and will allow the student to be viewed as a
separate entity from the interpreter.

If you scored:

10-12 You passed!

9-7 Go back and review the manual and make corrections.

8 — or below Review the DVD and manual again, and retake the Self-Check.







TYPES OF INTERPRETING:
SPOKEN LANGUAGE OR PRINT

OVERVIEW

Students who are deafblind can communicate in a wide variety of ways depending
on their amount of functional residual hearing and/or vision. Many students may
use print or spoken language as a primary mode of communication. Educational
interpreters need to possess a breadth of skills to support students with diverse
communication needs, which includes being knowledgeable in the use of assistive
technology, keyboarding skills and voicing.

LEARNER OUTCOMES

Upon completion of Module 3A, participants will:

1. List 3 communication methods used by persons who are deafblind, who are oral
and rely on residual hearing or vision to communicate.

2. Describe the strengths and limitations of the FM system in the classroom.
3. Explain the “voice-over” technique when interpreting with an FM system.

4. List at least 4 assistive technology devices used by persons who are deafblind
and rely on print media for communication purposes.
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5. Describe how a TTY with an LVD can be used as an interpreting tool.

6. Name 5 examples of environmental information that is to be incorporated into
the interpreting process for oral deafblind students.

7. Describe how some computer software programs allow the interpreter and
student to modify settings to customize to student needs.



Individuals who are deafblind may utilize a combination of methods in

order to communicate effectively. Some people are oral and rely on residual
hearing for communication. They may employ a variety of strategies such as

lip or speechreading, an FM system or print media. Regardless of the mode of
communication, specific modifications to the communication process should be
made. Additionally, it is imperative that interpreters working with students who
communicate in this fashion also adhere to the ergonomic and environmental
issues described in Module 4A — Modlifications to the Interpreting Process:
Environmental & Ergonomic.

FM SYSTEM

An FM System is an amplification system that incorporates hearing aids, a receiver
and a microphone. The interpreter will employ a “voice-over” technique of
interpreting. She places the microphone of the FM System approximately four to
five inches below her mouth and repeats, verbatim, what the teacher or speaker
is saying. The microphone allows a direct connection between the speaker and
the receiver, which eliminates all background sound. This reduction in ambient
noise is beneficial; however, the student then misses out on all of the incidental
conversations or interactions between his classmates. She should incorporate

this type of auditory information into her voicing. Additionally, environmental
information that connects the student to his surroundings should be included. The
interpreter should remember to utilize grammatically correct facial expressions
and use gestures when appropriate.



TYPING

Other students who rely on spoken language to communicate may use print

or typing as a means of communication. TTYs (teletypewriters for the deaf) or
televisions in conjunction with computers can be used as interpreting tools for
this type of student. Various computer software programs are available that allow
the interpreter and student to determine the best font size, typeface and color.
Some programs also allow the interpreter to pre-set particular abbreviations or
contractions so that the typist can keep up with the spoken message.

The interpreter, teacher and student should determine what additional information
is to be included into the text that is being typed. Background noise and
conversations, visually accessible environmental information and interactions
should be considered. A system including parenthetical markers, short cuts,

and symbols should be established in order to facilitate a contextually rich
interpretation.

BRAILLE

Students who are fluent Braille users may access information through the use of a
TTY or a computer with a refreshable Braille display. The Telebraille is one such
device that was used in this capacity but is no longer in production. Instead,
students may utilize Braille phones or various computer software programs in
order to access simultaneous communication via Braille.

These devices allow the student to gage the pace of the incoming message. The
student reads the incoming Braille message and then presses a return button at
the end of the display to initiate introduction of forthcoming text. The teacher,
interpreter and student should discuss appropriate contractions and abbreviations
per subject matter. Doing so will assist the interpreter in keeping up with the
natural pace of the speaker.

Please continue onto the Self-Check section in this module.




B SELF-CHECK

MODULE 3A - TYPES OF INTERPRETING:
SPOKEN LANGUAGE OR PRINT

Directions: Select the best answer for each multiple-choice item.

1. Some people who are oral and rely on residual hearing for communication may
use:

a. lip or speechreading

b. an FM system

c. gestures and sign to communicate
d. both a and ¢

e. all of the above

2. An FM System:

a. is an amplification system that incorporates hearing aids, a receiver and a
microphone

b. allows for a direct connection between the speaker and the receiver

c. makes conversations and interactions of other classmates more clearly
understood

d. bothaandb

e. all of the above

3. When using an FM System, it is the responsibility of the interpreter to:
a. make sure the device is in good working condition

b. determine when the microphone should be worn by the teacher instead of
the interpreter

c. turn off the microphone when using the restroom or having a private
conversation

d. bothaandb

e. none of the above



4. When using a “voice-over” technique of interpreting, it is important to:

a speak softly and paraphrase the main idea of what the speaker or teacher is
saying
b. place the microphone of the FM System approximately four to five inches
below his or her mouth and repeat, verbatim, what the teacher or speaker
is saying

c. not distract from the main message by incorporating incidental
conversations or environmental information

d.aand c

e.band c

5. When including environmental information in the voicing:
a. relay who is entering and leaving the room
b. tell why the class may be laughing
c. ask the student how much and what type of information he wants to receive
d. let the student know why there is a pause in the class

e. all of the above

6. Students who rely on spoken language to communicate may use:
a. print or typing as a means of communication
b.TTYs

c. televisions and computers as interpreting tools

d. all of the above

e.aand b only



7. TTYs are:
a. a measurement of hearing loss
b. only used to make phone calls

c. Teletypewriters for the deaf with keyboard, visual display and may include a
print feature

d. portable translation devices
e. both b and d

8. Computer software programs are available that allow users to:
a. adjust the size and typeface of the font
b. change the color of screen background and font

c. pre-set particular abbreviations or contractions so that the typist can keep
up with the spoken message

d. both a and ¢

e. all of the above

9. With the Telebraille, Braille phone or computer with a refreshable Braille
display:

a. students need to be fluent Braille users

b. interpreters need to be fluent in Braille

c. a static Braille display is used

d. contractions and abbreviations should not be utilized by the interpreter

e. all except a



10. The television can be used as a communication tool when:
a. the volume is turned to the highest setting
b. the sound is off and the student lipreads or speechreads
c. when the closed caption mode is “ON”

d. both b and ¢

e. none of the above

11. Closed captioning is:

a. print of the spoken words and sounds running along the bottom of a
television screen

b. a series of accepted short-cuts interpreters use to keep pace with the
speaker when using a TTY with LVD

c. a message that only the student and interpreter can read when using the
computer as an interpreting tool

d. none of the above

e. all of the above

A Score of 9 out of 11 is needed to successfully complete this Self-Check.
Point value = 1 point for each question




SELF-CHECK ANSWER KEY

MODULE 3A - TYPES OF INTERPRETING:
SPOKEN LANGUAGE OR PRINT

1. e
2. d
3.
4. E If you scored:
5. e 10 - 12 You passed!
?' € 7-9 Go back and review the manual
8. Z and make corrections.
9: b 0-6 Review the DVD and manual
10. a again, and retake the Self-Check.
11. c
12. a
| ACTIVITY
R e

MODULE 3A —TYPES OF INTERPRETING:
SPOKEN LANGUAGE OR PRINT

STEP 1: Review the Activity Sheet in this Module.
STEP 2: View the video clip.

STEP 3: Complete the Activity Sheet.

STEP 4: Review the Comparison Clip.

A score of 12 is required to pass this Activity.
Each issue, associated problem and suggestion for revision is worth 1 point,
totaling a possible score of 15.

If you scored:

15 -12 You passed!

11-9 Go back and review the manual and make corrections.

8 or below Review the DVD and manual again, and retake the Activity.




[ | ACTIVITY

MODULE 3A —TYPES OF INTERPRETING:
SPOKEN LANGUAGE OR PRINT

ACTIVITY SHEET

The interpreter is using an FM System as an interpreting tool in the classroom.
Evaluate the video sample and identify five areas of concern in this scenario.

Identify the issue, why it is a problem and describe how it should be rectified.

ISSUE WHY IT IS A PROBLEM SUG?(IIEESCTI'II?YNS TO
1.
2.
3.
.
5.




ACTVITY: ANSWER KEY

MODULE 3A —TYPES OF INTERPRETING:

ACTIVITY SHEET

SPOKEN LANGUAGE OR PRINT

The interpreter is using an FM System as an interpreting tool in the classroom.
Evaluate the video sample and identify five areas of concerns in this scenario.

Identify the issue, why it is a problem and describe how it should be rectified.

it does not provide contrast.

SUGGESTIONS TO
ISSUE WHY IT IS A PROBLEM RECTIEY
1. Clothing Yellow is an inappropriate color, | Wear a solid colored shirt that

is a contrast to her skin tone.

2. Background

There is no solid background
to assist in filtering out visual
information that may be
distracting.

Add a dark, solid backdrop
to minimize a complex visual
environment.

3. Placement of
microphone

The interpreter is holding the
microphone too close to her
mouth. Doing so may distort the
spoken message.

Move the microphone down
and attach to clothing. This
will reduce the amount of
potential distortion and allow
the microphone to stay static.

4. Flat affect

The interpreter does not have
any affect, which can distort the
message.

Add normal, grammatically
correct, facial expressions that
support the message.

5. Lack of gestures

The interpreter is not using any
natural gestures that would assist
the student in connecting with
the incoming information.

Use gestures to support
the spoken message, such
as pointing to the screen,
pointing to the teacher, etc.

6. Environmental

The interpreter is not

Incorporate various

participation

classmates’ comments into the
FM microphone.

information incorporating environmental environmental information
information into her voice-over that is available to the
technique (such as pointing to student’s hearing, sighted
the overhead projector). peers, such as laughing, tone
of the speaker, etc.
7. Student The interpreter is not voicing Voice responses, comments

into the FM microphone
so the student has equal
opportunity to participate.




TYPES OF INTERPRETING: SIGN LANGAUGE

OVERVIEW

Often when working with a student with limited residual vision, accommodations
to the sign production by the interpreter will need to be made to ensure that

the student can access the message. This can vary from limiting the sign field,
modifying positioning of the hands or body, slowing the rate of speed and use of
touch between student and interpreter. Depending upon the accommodations
utilized, fatigue can be a major factor for both the student and the interpreter.
Strategies to minimize fatigue and maximize efficient communication will be
presented.

LEARNER OUTCOMES

Upon completion of Module 3B, participants will:

1. Describe modifications and accommodations to interpreting associated with
each type of vision loss presented.

2. Match a type of vision loss common to a particular etiology of deafblindness or
vision condition.

3. Name and define 4 methods of tactile communication.

4. Identify 2 forms of manual communication that can be used with persons who
are fully deafblind.

5. Demonstrate Print-on-Palm method.

6. Interpret 20/200 legal blindness in terms of what the person can see related to
distance based on 20/20 normal vision.

7. Describe types of vision associated with the term “low vision.”



Sign language users who cannot access the message visually will need
modifications in order to perceive the signed information adequately. It does
not matter which language a student uses (American Sign Language - ASL,
Signed Exact English - SEE or Contact Sign Language), as the language of the
consumer does not change. The production of the interpreter’s signed message
is simply modified to meet the needs of each individual student. The suggested
modifications to be made to the interpreter’s sign language production will vary
depending on the mode of receptive communication that is being used by the
student. This module will discuss different types of interpreting for sign language
users which includes Low Vision, Reduced Peripheral Fields, Disseminated Losses,
Tracking, Tactile (One and Two-Handed) and Print-on-Palm.

Some of these methods are used individually while others are used in combination
with one another. A consumer may also switch from one mode of receptive
communication to another (for example, from Tracking to Tactile or from Low
Vision to Tracking) due to fatigue, lighting or other additional factors.

1. LOW VISION

The student with low vision has a reduced ability to see things clearly at far or near
distances. The terms close and low vision are general labels that refer to someone
who has impaired acuities. Acuities are our central vision that allows us to see
details and images at a distance. It is measured in degrees and has a baseline of
20/20 as normal vision. Students with permanent visual impairments generally fit
into two categories: either having partial sight or legal blindness.

Partial sight, which can be 20/60 or greater (20/80, 20/120, etc.), is the student’s
best possible correction with glasses, contact lenses or refractive surgery to
produce clear vision. The student with partial sight usually has very blurry vision,
cannot detect details, is sensitive to glare and has difficulty identifying shades of
color.

As the bottom number of degrees increases (for example, 20/70 to 20/80) the
vision loss worsens. When a student reaches 20/200 he is considered legally blind.
Comparatively, a student with normal vision (20/20) can clearly detect an object
200 feet away while the student who is legally blind with 20/200 vision needs the
same object at 20 feet in order to perceive it clearly.

At a distance, with 20/200 or greater a student may only be able to detect shapes
and shadows in his environment. He may be able to recognize when someone



enters a room but may not be able to identify the person until the individual
comes in very close proximity to him. Students with more significant losses such
as 20/800 may only have light perception that enables them to discern shapes and
shadows. These students are considered functionally blind.

Blurred Vision

Various eye diseases, such as cataracts or Optic Atrophy, cause a student’s

overall vision to be blurred. A student with either of these conditions will have
difficulty grasping visual details in his environment. Such details are necessary for
fingerspelling and particular hand shapes that are used as grammatical markers

in sign language. Many signs appear similar due to the hand shape or location of
the sign. The student will also have difficulty following fast moving objects. Sign
language will appear blurred and will be difficult or impossible for the student to
comprehend the message.

Central Field Loss

Some students have a specific central field loss due to various eye diseases such
as Macular Degeneration or Diabetic Retinopathy. The student may have a very
blurred or blackened area that is in the center of his field of vision. Since central
vision controls our ability to see what is directly in front of us and to perceive
details, this type of vision loss directly impacts the student who relies on sign
language to communicate. In signed conversations both parties look directly at
each other as both the receiver and giver of information. The student with central
field loss, however, cannot see the signed message in front of him and will need
to turn his head slightly to view the signed message through use of the peripheral
vision. The student may appear to be looking past the interpreter since he or

she is receiving signed information from a side angle. This positioning is often
referred to as eccentric viewing. This sort of positioning can be awkward and
difficult to establish initially. This positioning and lack of direct eye contact can
be troubling for individuals who identify with deaf culture. The interpreter and all
communication partners should remain in their respective positions and allow the
student to make the necessary accommodation.

The interpreter must keep in mind that peripheral vision (described in this module)
does not control the reception of details or clarity; therefore visual reception of
signed information in this fashion will be challenging. The interpreter must employ
strategies in order to meet the student’s needs. Both parties must discuss the best
seating and lighting that will enhance visual reception.



2. REDUCED PERIPHERAL FIELDS

Peripheral vision is the outer field of vision that captures information in our
surrounding environment. Typical range of vision is approximately 180 degrees,
which can be measured by stretching both arms out horizontally at shoulder
level. While looking straight ahead you should be able to detect your fingertips
moving on either side of you in the outer edge of your vision. When these fields
are diminished, due to various eye diseases such as Retinitis Pigmentosa (RP) or
glaucoma, a reduced area of visual field is accessible. The rods and cones are
the photoreceptors of the eye and control light perception and color. As the vision
loss progresses in eye diseases such as RP, for individuals with Usher Syndrome,
the rods and cones are affected and begin to deteriorate. Many individuals with
Usher Syndrome have a rod-cone dystrophy, which initially creates a scotoma or
blind spot in mid-periphery. As the rods and cones begin to degenerate a series
of scotomas develop which is referred to as a ring scotoma. This means that the
student may have usable vision at the far edges of his periphery, have a section of
no vision, then perfect central vision. Because the rods control how we perceive
light students will experience night blindness and will not be able to see well

in areas of poor illumination. Therefore, lighting and seating for the student

with Usher Syndrome is crucial for communication purposes. The classroom or
interpreting environment must be brightly illuminated. Additionally, students with
this particular eye disease may have difficulty perceiving the fingers and hand
movements of individuals of color. When making plans to accommodate the
student this issue should be discussed with the student, Low Vision Specialist and
educational team to find the most suitable match.

This limitation in peripheral vision makes it difficult to perceive a signed message
that is produced in the typical signing area. This area is sometimes described

as an invisible box in front of the body that is approximately three feet by three
feet, which starts above the head and stops in the proximity of the waistline. This
typical signing space may need to be reduced significantly depending on the
individual’s residual field of vision. For example, an individual who has 20 degrees
of remaining vision may be able to view an area that is eight square inches. This
area would incorporate only the head and face of the signer. As this vision loss
advances the signing space that is visibly accessible decreases. Therefore, someone
with 5 degrees of vision may only be able to access the lips and mouth movement
of the signer.

The acuities or central vision of the student with reduced peripheral fields is often
normal or corrected with glasses or contact lenses. Therefore, he is usually able to



view items clearly at a distance. This student, however, will not be able to see in
close proximity to him such as items or movement that is directly below his chin,
above his head or to the immediate right or left. The interpreter must keep in mind
the student’s residual vision and capitalize on this visual area when interpreting.

3. DISSEMINATED LOSSES

Students with disseminated losses are those that have partial vision in certain
parts of the eye. While they are able to access visual information from one part
of the eye the combined effect of the sophisticated characters of the acuities and
peripheral vision is impaired. Students with colobomas or who have CHARGE
Syndrome are examples of this type of vision loss. A coloboma is a hole or cleft
in the iris that results in impaired acuities. Typically the upper fields of vision are
significantly impacted. A student with this type of vision, and who relies on visual
communication, will need to receive messages from the lower fields. Seating and
positioning for comfortably and comprehension for this student will be crucial.

4. FLUCTUATING VISION

Students who are deafblind often experience fluctuations in their vision. This
experience may be due to various factors such as type of eye condition, fatigue,
weather, medication, etc. Cortical Visual Impairment (CVI) is one condition that
causes fluctuation in vision. CVI is a condition that affects the visual systems of
the brain and the eye. There is damage to the posterior visual pathways and/or
the occipital lobes of the brain, which then misinterprets what the eyes see. The
eyeball is usually healthy but the student is not able to perceive visual messages
the same way on a consistent basis. Therefore, the interpreter must embrace
multiple communication strategies in order for the message to be received
accurately.

5. TRACKING

Tracking is a method of communication that is utilized by persons with varying
types of eye diseases and who relies on residual vision for communication. This
approach allows the deafblind student to access sign language within his visual
fields. The deafblind student places his hands on the forearms or wrists of the
signer, not on top of the signer’s hand(s). By employing this method the student can
control the rate of communication and the location of the signer’s hands and body.
Individuals who rely on their residual vision but who can no longer access signed
communication at a distance due to various progressive eye diseases, such as



Retinitis Pigmentosa or glaucoma, may use this method to keep the signer within
the preferred location. Also, individuals who access signed information at a slower
pace due to reduced acuities as a result of optic atrophy or cataracts may utilize
this method to maintain a comfortable rate of communication.

This method involves touch between the student and the interpreter. Both

parties will need to arrange their seats in order to accommodate for this mode of
communication. It is important that both parties are seated comfortably throughout
their communication interaction or they will not be able to maintain this position
for an extended length of time.

6. TACTILE SIGN LANGUAGE

Tactile sign language is a method used by students who cannot access sign
language through the use of vision. The student who is deafblind gently places
either one or two hands on top of those of the interpreter in order to receive
information. The actual language of the student remains the same (i.e. American
Sign Language, Pidgin Signed English, Signed Exact English, etc.), however, the
production of the interpreted message and the physical reception changes.

When communicating, the interpreter’s hand(s) should always be under those
of the students’. The interpreter should sign at a comfortable pace and allow the
student to follow her hands without holding or pulling on the hands of the student.

6. A. TWO-HANDED TACTILE METHOD

Two-handed tactile sign language is a method of communication that allows
a deafblind individual to receive signed communication by placing both of
his hands on top of the interpreter’s hands. This mode is often embraced by
individuals who have recently learned tactile sign language, are transitioning
from a visual to a tactual mode, or who are seeking to receive a fuller tactual
picture of the signed message.

Hand positioning and placement will vary from student to student. Some
consumers prefer to place their hands directly on top of the hands of the signer
so that the fingers of the interpreter are facing the palm of the signer. Others
prefer a side or angle reception and place their hands on an angle to those of
the interpreter.



6.B. ONE-HANDED TACTILE METHOD

One-handed tactile sign language is a method of communication whereas the
receiver places his hand on top of the communication partner’s hand to receive
sign language through a tactile mode. This method is typically used by individuals
who are fluent signers, are very skilled at tactile reception and have been using this
mode of communication for a length of time.

Similar to two-handed sign language, the hand positioning and direction will
vary depending on individual preference. One-handed sign language users will
also utilize a two-handed method at various times. This technique may be used to
amend fatigue or for the interpreter to expound upon a signed message. This may
be a temporary adjustment.

7. PRINT-ON-PALM (POP)

Print-on-Palm (POP) is a tactual method that allows the user to receive letters,
numbers or symbols in the palm of his hand. The communication partner uses her
index finger and writes, in block letters, in the center of the student’s hand. Each
letter is written in standard capitals letters except for the letter “i”. Each letter is
written on top of one another in the center of the person’s hand, not down the
palm onto the student’s fingers. A slight pause between words should be injected
for clarity. If an error in spelling has occurred the interpreter communication
partner can wipe her/his hand across the palm of the deafblind individual to

indicate that something was written incorrectly.
This method is often used in brief sessions to clarify a word, number, symbol or
detail. It is usually used in conjunction with other modes of communication such

as Close Vision, Reduced Peripheral Fields and Tactile Sign Language.

Please continue onto the Self-Check portion of this module.



B SELF-CHECK, PART 1

MODULE 3B - TYPES OF INTERPRETING: SIGN LANGUAGE

Directions: Match items in Column A with items in Column B. There will be
multiple answers from Column B for each item in Column A. Each answer in
Column B should be used once.

Column A Column B

Types of Vision Loss Eye Conditions & Etiologies

_ 1.LowVision a. CHARGE Association

2. Blurred Vision b. Legally Blind

3. Central Field Loss c. Usher Syndrome

___ 4. Reduced Peripheral Fields d. Cortical Visual Impairment (CVI)
5. Disseminated Losses e. Macular Degeneration
6. Fluctuating Vision Loss f. Colobomas

g. Partially Sighted

h. Optic Atrophy

i. Cataracts

j. Diabetic Retinopathy

k. Retinitis Pigmentosa (RP)

Each correct answer is worth 1 point.
A score of 9 is required to pass this SELF-CHECK.



B SELF-CHECK, PART 2
e

MODULE 3B - TYPES OF INTERPRETING: SIGN LANGUAGE

Directions: Match items in Column A with items in Column B. There will be
multiple answers from Column B for each item in Column A. All answers in
Column B should be used once.

Column A Column B
Modes of Communication Characteristics of Persons with DB
1. Tracking a. used in brief sessions to clarify word,

number, symbol or detail

2. Two-Handed Tactile b. used with progressive eye diseases
(i.e. RP & glaucoma)

3. One-Handed Tactile c. used by signers skilled at tactile
reception for a long time

4. Print on Palm d. used when seeking fuller tactile
picture of a signed message

5. Low Vision e. used by persons with residual vision
at close viewing

f. often used by persons recently
learning tactile sign

g. used as a transitional mode from
visual to tactual

h. used with reduced acuities (e.g. optic
atrophy & cataracts)

Each correct answer is worth 1 point.
A score of 6 is required to pass this SELF-CHECK.



U SELF-CHECK, PART 3

MODULE 3B - TYPES OF INTERPRETING: SIGN LANGUAGE

Directions: Briefly define each type of vision loss and tactile mode of
communication listed below.

1. Low Vision

2. Blurred Vision

3. Central Field Loss
4. Reduced Peripheral Fields

5. Disseminated Losses



6. Fluctuating Vision Loss

7. Tracking

8. Tactile

9. Two-Handed Tactile

10. One-Handed Tactile

11. Print-on-Palm

Each item is worth 2 points.
A score of 20 is required to pass this SELF-CHECK.



SELF-CHECK, PART 1 ANSWER KEY

MODULE 3B - TYPES OF INTERPRETING: SIGN LANGUAGE
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If you scored:

11-9 You passed!

8-6 Go back and review the manual and make corrections.

6 or below Review the DVD and manual again, and retake the Self-Check.

SELF-CHECK, PART 2 ANSWER KEY

MODULE 3B - TYPES OF INTERPRETING: SIGN LANGUAGE
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If you scored:

8-7 You passed!

6-5 Go back and review the manual and make corrections.

4 or below Review the DVD and manual again, and retake the Self-Check.




SELF-CHECK, PART 3 ANSWER KEY

MODULE 3B - TYPES OF INTERPRETING: SIGN LANGUAGE

Scoring: Each item has a point value of 2.

1. Close/Low Vision:
4+ The student with low vision has a reduced ability to see things clearly at
far or near distances. The terms close and low vision are general labels that
refer to someone who has impaired acuities.

2. Blurred Vision
4+ Various eye diseases, such as cataracts or Optic Atrophy, cause a student’s
overall vision to be blurred. Vision can appear unclear, clouded or fuzzy.

3. Central Field Loss
4+ Some students have a specific central field loss due to various eye diseases
such as Macular Degeneration or Diabetic Retinopathy. The student may
have a very blurred or blackened area that is in the center of his field of
vision. Since central vision controls our ability to see what is directly in
front of us and to perceive details this type of vision loss directly impacts the
student who relies on sign language to communicate.

4. Reduced Peripheral Fields
4 Peripheral vision is the outer field of vision that captures information in
our surrounding environment. Typical range of vision is approximately 180
degrees, which can be measured by stretching both arms out horizontally
at shoulder level. While looking straight ahead you should be able to detect
your fingertips moving on either side of you in the outer edge of your vision.

5. Disseminated Losses
4 Students with disseminated losses are those that have partial vision in
certain parts of the eye. While they are able to access visual information
from one part of the eye the combined effect of the sophisticated characters
of the acuities and peripheral vision is impaired.



6. Fluctuating Vision Loss
Students who are deafblind often experience fluctuations in their vision.
This experience may be due to various factors such as type of eye condition,
fatigue, weather, medication, etc. Vision is not stable and may vary on a
daily basis or over only a matter of moments. Cortical vision impairment is
an example of fluctuating vision loss.

7. Tracking
Tracking is a method of communication that is utilized by persons
with varying types of eye diseases and who relies on residual vision for
communication. This approach allows the deafblind student to access sign
language within his visual fields. The deafblind student places his hands on
the forearms or wrists of the signer, not on top of the signer’s hand(s). By
employing this method the student can control the rate of communication
and the location of the signer’s hands and body.

8. Tactile

Tactile sign language is a method used by students who cannot access sign
language through the use of vision. The student who is deafblind gently
places either one or two hands on top of those of the interpreter in order to
receive information. The actual language of the student remains the same
(i.e. American Sign Language, Pigden Signed English, Signed Exact English,
etc.), however, the production of the interpreted message and the physical
reception changes.

9. Two- Handed Tactile
Two-handed tactile sign language is a method of communication that allows
a deafblind individual to receive signed communication by placing both of
his hands on top of the interpreter’s hands.



10. One- Handed Tactile
4+ One-handed tactile sign language is a method of communication whereas
the receiver places his hand on top of the communication partner’s hand to
receive sign language through a tactile mode. This method is typically used
by individuals who are fluent signers, are very skilled at tactile reception
and have been using this mode of communication for a length of time.

11. Print on Palm
4 Print-on-Palm (POP) is a tactual method that allows the user to receive

letters, numbers or symbols in the palm of his hand. The communication
partner uses her index finger and writes, in block letters, in the center of the
student’s hand. Each letter is written in standard capitals letters except for
the letter “i”. Each letter is written on top of one another in the center of the
person’s hand, not down the palm onto the student’s fingers.

If you scored:

22-20 You passed!

19-18 Go back and review the manual and make corrections.

16 or below Review the DVD and manual again, and retake the Self-Check.
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MODULE 3B - Types of Interpreting: Sign Language

STEP 1: Review the Activity Sheet in this Module.
STEP 2: View the video clip.
STEP 3: Complete the Activity Sheet.

Each correct answer is worth 2 points.
A score of 8 is required to pass this Activity.

If you scored:

10-8 You passed!

7-5 Go back and review the manual and make corrections.

4 or below Review the DVD and manual again, and retake the Activity.
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MODULE 3B - Types of Interpreting: Sign Language

ACTIVITY SHEET

Identify items applicable to each statement below. You will have more than one
answer for each item.

1. Identify the mode of communication being used.

2. ldentify what type of vision loss might require this/these modes of
communication.

3. Explain why the interpreter and consumer switch modes of communication.

4. Describe the seating and positioning of the interpreter and consumer.

5. List any accommodations or modifications the interpreter has made to his
production.



ACTVITY: ANSWER KEY

MODULE 3B - Types of Interpreting: Sign Language

STEP 1: Review the Activity Sheet in this Module.
STEP 2: View the video clip.
STEP 3: Complete the Activity Sheet.

ACTIVITY SHEET

Identify items applicable to each statement below. You will have more than one
answer for each item.

1. Identify what mode of communication is being used.
4+ Reduced fields
4+ Tracking

2. ldentify what type of vision loss might require this/these modes of
communication.
4+ Any type that would cause reduced peripheral fields of vision.
4+ Retinitis Pigmentosa
4+ Usher Syndrome
4+ Glaucoma

3. Explain why the interpreter and consumer switch modes of communication.
4+ The consumer may have become fatigued; mentally or physically.
4+ The consumer may have preferred more illumination for visual clarity.
4+ Changing modes allowed the consumer to control the interpreter’s signing
space and pacing.

4. Describe the seating and positioning of the interpreter and consumer.
4+ They are seated comfortably, on equal planes.
4+ They are using a table for support.
4+ They are able to view each other eye to eye.

5. List any accommodations or modifications the interpreter has made to his
production.

4+ The interpreter is using a smaller signing space.

4+ The interpreter is fingerspelling at a slower pace.



MODIFICATIONS TO THE INTERPRETING
PROCESS: ENVIRONMENTAL & ERGONOMIC
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OVERVIEW

The environment plays a significant role in the process between communication
partners. In order for clear communication to occur, the interpreter must be aware
of the many factors that play a significant role in facilitating clear communication.
Seating, lighting, background, clothing & hygiene are all aspects that can make or
break a successful communication interaction. This module will provide you with
specific information on the factors that must be considered and will provide you
with suggestions on making the appropriate accommodations.

LEARNER OUTCOMES

Upon completion of Module 4A, participants will:

1. Demonstrate awareness of the physical aspects as well as the ergonomic
qualities of the environment that will affect the comfort and physical stamina of
each party.

2. Identify 3 factors related to lighting that can affect viewing reception.

3. Describe preferential background color and its importance in simplifying the
visual environment.

4. Note attributes of appropriate clothing to wear when interpreting for students
who are deafblind.

5. Explain the need for close attention to hygiene and provide at least 3 examples
or tips related to the olfactory sense.



While interpreting for individuals with a combined hearing and vision loss the
interpreter must make accommodations, regardless of the mode of communication
being used. She must be aware of the physical aspects as well as the ergonomic
qualities of the environment that will affect the comfort and physical stamina

of each party. Once both parties are situated comfortably, they will be able to
communicate more easily.

SEATING

Appropriate seating is an issue of comfort and ergonomics. If both parties are not
seated properly and the communication interaction continues for any length of
time, both the interpreter and student may feel uncomfortable and experience
unnecessary strain on various points throughout the body. Unnatural reaches or
overstretches can cause fatigue and pain, ultimately leading to long-term health
concerns such as various cumulative trauma disorders (CTD). Taking preventative
measures will assist in extended communication interactions and will lesson the
fatigue experienced by both communication partners.

1. Be sure that the student and interpreter are seated comfortably and are on
equal planes
The student and interpreter often will be of different heights and physical stature.
It is important for the communication partners to be on an equal plane so that
there is less stress placed on the bodies of both parties. This can be achieved by
utilizing chairs with adjustable heights. Additionally, for young students or those
of small stature be sure that the student’s feet are comfortably placed on the
floor at all times or on a footrest to ensure good positioning.

2. Make sure that both parties are seated in an ergonomically correct position
It is important that both parties are seated in a position that supports natural
reaches. To ensure this type of seating, use chairs that are adjustable, corners of
tables or a cushion or pillow. Corners of tables can be used as a natural support
to persons using tracking or tactile sign language. The elbow or elbows of the
communication partners can rest on or across a table while signing is occurring.
This approach will provide support to the upper arms, shoulders and lower
back. A cushion or pillow can be folded and used to support the lower back or
arms of the interpreter and student. Be sure that neither party is overstretching or
seated at an uncomfortable angle.



3. Choose chairs that allow for support and can be adjusted
The communication partners should decide together what type of seating would
accommodate them best. If interpreting using a reduced fields method, they
may want to choose chairs that do not have arms so that the interpreter may
move freely in her interpreting space and so the arms of the chair are not visibly
distracting. For tactile sign language, the interpreter and student may want a
chair with arms so that they can be used as support during the interpreting
process.

LIGHTING

Sufficient lighting is crucial for almost every deafblind communicator. Even
though a student is deafblind he may have usable residual vision. Contrast in
lighting and background environment are the most critical factors that will affect
comprehension of the incoming visual message and length of viewing by the
student. The interpreter should be aware of her location in respect to the stream of
lighting so as to enhance the student’s viewing reception. Repositioning or adding
additional lighting are effective strategies.

1. Be sure that the environment is sufficiently illuminated
Environments that are dark or lighting that casts shadows may prove challenging
to a student with low or close vision or with various eye diseases such as Optic
Atrophy, Retinitis Pigmentosa, or cataracts. This type of environment will cause
additional strain on the eyes of the student and, at times, may make it impossible
for the student to view the interpreter entirely.

No matter what mode of communication is being used, sufficient and, at times,
enhanced lighting may be necessary in order to have effective communication.
Even students who have functional blindness, have significantly impaired
acuities or compromised peripheral fields may still rely on shapes, shadows
and movement in the environment to support the incoming message. Enhanced
lighting may allow this to happen.

2. Be aware of the type and direction of the lighting while interpreting
The direction and type of light source is critical. Natural lighting is often best
but may need to be controlled due to glare. Be sure that the interpreter is not
seated directly in front of windows with open shades or in front of a lamp. The
incoming glare behind the interpreter can be extremely straining on the student
who relies on visual communication. This seating may cause shadows in front



of and around the interpreter or completely wash out the face, hands or body
of the communication partner. The light source should come from behind the
student so that the interpreter is sufficiently illuminated.

3. Bring in additional lighting if the natural source is not bright enough
The interpreter should consider the use of a portable lamp that has a flexible
neck or a standing lamp on wheels that has adjustable levels of light to enhance
illumination. A light bulb with full-spectrum lighting is recommended as it
produces the most natural luminosity. Having this sort of device available will
allow the interpreter and student to position the lightning to a level that meets
their needs. The lighting should come from behind or next to the student and
placed directly on the interpreter for best illumination.

BACKGROUND

The scene behind the interpreter is a fundamental factor for successful
communication interactions. Students with impaired acuities or compromised
peripheral fields will experience difficulty concentrating on the incoming
message if the background is visually complex. The interpreter should be aware
of complicated backgrounds or those that do not provide contrast to her overall
appearance.

1. The scene behind the interpreter should be plain and dark
High contrast in the environment will enhance visual reception; therefore the
background behind the interpreter should be dark and solid in design. This type
of setting will allow the consumer to focus specifically on the incoming message
and not have to deduce complex visual information. A busy background will
force the student to decipher the signed message from the background details,
which can be both mentally and physically fatiguing.

There are often natural supports in the classroom to make this type of
accommodation such as a clean, dark-colored chalkboard. If this technique

is not available a black piece of cloth can be draped behind the interpreter,
which will cause an automatic contrasting backdrop and simplify the visual
environment. It is important to note that chalkboards with layers of chalk residue
do not provide sufficient contrast.



CLOTHING

The clothing worn by the interpreter is part of the overall visual scene. The
wardrobe will act as an inhibitor or facilitator of communication.

1. Clothing should be a solid pattern and a color that contrasts the skin of the
interpreter
The communication partner’s body also acts as a backdrop to the interpreted
message. The interpreter should wear clothing that is in contrast to the color of
her skin. For example, persons who are light-skinned should wear dark colors
such as black, navy blue or brown. Persons who have dark pigmentation should
wear tan, light blue or cream. White should never be worn as it can cause
additional glare. For most students it is preferable that the interpreter wear long
sleeves and refrain from sleeveless shirts or tank tops.

2. Clothing should be loose and comfortable
The interpreter should wear clothing that is comfortable and flowing.
Interpreting for students who are deafblind may require particular seating
arrangements that could be uncomfortable if the interpreter’s clothes are not
accommodating. Female interpreters may want to avoid wearing skirts or dresses
depending on the specific seating arrangements of the assignment.

HYGIENE

Oftentimes, when one party is deafblind, communication dyads require sitting in
very close proximity to one another in order to ensure effective communication.
The interpreter should be aware of strong scented perfumes and lotions and be
aware of lingering scents such as cigarette smoke. Proper hand washing on a
regular basis will assist in this manner.

Please continue onto the Self-Check section in this module.



BN SELF-CHECK
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MODULE 4A - MODIFICATIONS TO THE INTERPRETING PROCESS:
ENVIRONMENTAL & ERGONOMIC

Directions: Fill in the blanks to complete the statements.

SEATING

1. It is important for the communication partners to be on an

so that there is

placed on the bodies of both parties.

2. When interpreting for young students or those of small stature, be sure that the

student’s feet are comfortably placed on the at all times or on
a to ensure good positioning.
3. of tables can be used as a natural support to
persons using sign language.
4.A can be folded and used to support the lower

back or arms of the interpreter and student. Be sure that neither party is

or seated at an uncomfortable angle.

5. If interpreting using a reduced fields method they may want to choose chairs
that have arms so that the interpreter may be able to

move freely in her interpreting space and so the arms of the chair

6. For people using language the interpreter
and student may want a chair with arms so that they can be used as

during the interpreting process.




LIGHTING

7. Environments that are dark or lighting that casts shadows may prove
challenging to a student with vision or with
various eye diseases such as Optic Atrophy

or cataracts.

8. Even students who have functional , have significantly
impaired acuities or compromised peripheral fields may still rely on shapes,
shadows and in the environment to support the

incoming message. Enhanced lighting may allow this to happen.

9. lighting is often best but may need to be

controlled due to . Be sure that the interpreter is not

seated directly in front of windows with open shades or in front of a lamp.

10. The incoming glare behind the interpreter may cause
in front of and around the interpreter or

completely the face, hands or body

of the communication partner.

11. The interpreter should consider the use of a
lamp that has a neck
or a standing lamp on wheels that has adjustable levels of light to enhance

illumination.

12. A light bulb with lighting is
recommended as it produces the most

luminosity.



BACKGROUND

13. High contrast in the environment will enhance visual reception therefore the

background behind the interpreter should be

14. A background will force the
student to decipher the signed message from the background details, which
can be both and physically fatiguing.

15.A colored chalkboard in the

classroom or a black piece of cloth draped behind the interpreter will cause an

automatic contrasting backdrop and

the visual environment.

CLOTHING

16. Persons who are should wear

dark colors such as black, navy blue or brown and persons who have

should wear tan, light blue or cream.

17. When working with most students it is preferable that the interpreter wear

and refrain from shirts or tank tops.

18. Clothing should be and female

interpreters may want to avoid wearing

depending on the specific seating arrangements of the assignment.



HYGIENE

19. Oftentimes communication dyads require that you
when one party is deafblind, so be sure

to be aware of body and oral hygiene and
frequently.

20. The interpreter should be aware of strong scented
and be aware of unpleasant lingering

scents such as

Each answer is worth 1 point.
A score of 32 is required to pass this Self-Check.

If you scored:

40 - 32 You passed!

31-28 Go back and review the manual and make corrections.

27 or below Review the DVD and manual again, and retake the Self-Check.




SELF-CHECK: ANSWER KEY

MODULE 4A - MODIFICATIONS TO THE INTERPRETING PROCESS:

ENVIRONMENTAL & ERGONOMIC

Each statement has a point value of 2.

SEATING

1

. It is important for the communication partners to be on an equal plane so that

there is less stress placed on the bodies of both parties.

. When interpreting for young students or those of small stature, be sure that the

student’s feet are comfortably placed on the floor at all times or on a footrest
to ensure good positioning.

. Corners of tables can be used as a natural support to persons using tracking or

tactile sign language.

. A cushion or pillow can be folded and used to support the lower back or arms

of the interpreter and student. Be sure that neither party is overstretching or
seated at an uncomfortable angle.

. If interpreting using a reduced fields method they may want to choose chairs

that do not have arms so that the interpreter may be able to move freely in her
interpreting space and so the arms of the chair are not visibly distracting.

. For people using tactile sign language the interpreter and student may want

a chair with arms so that they can be used as support during the interpreting
process.

LIGHTING

7.

10.
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Environments that are dark or lighting that casts shadows may prove
challenging to a student with low or close vision or with various eye diseases
such as Optic Atrophy, Retinitis Pigmentosa, or cataracts.

. Even students who have functional blindness, have significantly impaired

acuities or compromised peripheral fields may still rely on shapes, shadows
and movement in the environment to support the incoming message.
Enhanced lighting may allow this to happen.

. Natural lighting is often best but may need to be controlled due to glare. Be

sure that the interpreter is not seated directly in front of windows with open
shades or in front of a lamp.

The incoming glare behind the interpreter may cause shadows in front of and
around the interpreter or completely wash out the face, hands or body of the
communication partner.




11. The interpreter should consider the use of a portable lamp that has a flexible
neck or a standing lamp on wheels that has adjustable levels of light to
enhance illumination.

12. A light bulb with full spectrum lighting is recommended as it produces the

most natural luminosity.

BACKGROUND

13. High contrast in the environment will enhance visual reception therefore the
background behind the interpreter should be a dark, solid color.

14. A busy background will force the student to decipher the signed message from
the background details, which can be both mentally and physically fatiguing.

15. A clean, dark colored chalkboard in the classroom or a black piece of cloth
draped behind the interpreter will cause an automatic contrasting backdrop
and simplify the visual environment.

CLOTHING

16. Persons who are light-skinned should wear dark colors such as black, navy
blue or brown and persons who have dark pigmentation should wear tan, light
blue or cream.

17. When working with most students it is preferable that the interpreter wear long
sleeves and refrain from sleeveless shirts or tank tops.

18. Clothing should be loose and comfortable and female interpreters may want to
avoid wearing skirts or dresses depending on the specific seating arrangements
of the assignment.

HYGIENE

19. Oftentimes communication dyads require that you sit close when one party is
deafblind, so be sure to be aware of body and oral hygiene and_wash hands
frequently.

20. The interpreter should be aware of strong scented perfumes and lotions and be
aware of unpleasant lingering scents such as cigarette smoke.
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MODULE 4A - MODIFICATIONS TO THE INTERPRETING PROCESS:
ENVIRONMENTAL & ERGONOMIC

STEP 1: Review the Activity Sheet in this Module.
STEP 2: View the video clip.

STEP 3: Complete the Activity Sheet.

STEP 4: Go back and review the Comparison Clip.

A score of 11 is required to pass this Activity.
Point value is indicated per question.

If you scored:

11-14 You passed!

7-10 Go back and review the manual and make corrections.
9 or below Review the DVD and manual again, and

complete the Activity again.




D ACTIVITY

MODULE 4A - MODIFICATIONS TO THE INTERPRETING PROCESS:
ENVIRONMENTAL & ERGONOMIC

ACTIVITY SHEET

List inaccuracies with regard to the environment and sign language production,
by category. Each category may have one or more responses or a response of N/A
(Not Applicable).

CATEGORIES:

1. SEATING (1 point)

2. LIGHTING (3 points)

3. BACKGROUND (2 points)

4. CLOTHING (2 points)

5. SIGN LANGUAGE PRODUCTION (2 points)

6. STUDENT-INTERPRETER TEAM (4 points)
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ACTVITY: ANSWER KEY

MODULE 4A - MODIFICATIONS TO THE INTERPRETING PROCESS:
EVIRONMENTAL & ERGONOMIC

STEP 1: Review the Activity Sheet in this Module.
STEP 2: View the video clip.

STEP 3: Complete the Activity Sheet.

STEP 4: Go back and view the Comparison Clip.

ACTIVITY SHEET

List inaccuracies with regard to the environment and sign language production,
by category. Each category may have one or more responses or a response of N/A
(Not Applicable).

CATEGORIES:

1. SEATING (1 point)
+N/A

2. LIGHTING (3 points)
4+ The lighting is too bright.
4+ The light is natural light but produces glare.
+Light is coming from behind the interpreter causing shadows on the
interpreter.

3. BACKGROUND (2 points)
4+ There is no backdrop behind the interpreter to enhance visual reception.
4+ The background is very complicated, very visually distracting.

4. CLOTHING (2 points)
4+ The interpreter’s clothes do not provide contrast to her skin color.
4+ The interpreter should be wearing dark clothes, with long sleeves to contrast
her skin tone.

5. SIGN LANGUAGE PRODUCTION (2 points)
4+ The interpreter is signing too big.
4+ The interpreter is fingerspelling too fast.

6. STUDENT-INTERPRETER TEAM (4 points)
4+ The student indicates several times that she needs the interpreter to alter her
style, but the interpreter does not alter her production.
4+ The student asks for clarification of fingerspelling.
4+ The student asks the interpreter to slow down.
4+ The student asks the interpreter to sign in a smaller space.



MODIFICATIONS TO THE INTERPRETING
PROCESS: SIGN LANGUAGE

OVERVIEW

Students who are deafblind present with a wide variance in their personal profiles
related to residual vision, residual hearing and communication preferences.

This calls for the interpreter to be knowledgeable and respectful of the students’
modes of communication depending upon the environment and task demands.
The interpreter must be flexible and skilled to provide general environmental
modifications to allow the classroom to be conducive for learning for the student
who is deafblind. It is the duty of the interpreter to be the eyes and ears of

the student and to provide a full picture of the message and environment by
providing incidental visual and auditory cues. The challenge to the interpreter

is to determine what to convey in a clear manner so the student will understand
without becoming confused or frustrated. This module will provide many
strategies to help communication to move along smoothly.

LEARNER OUTCOMES

Upon completion of Module 4B, participants will:

1. Identify general modifications to use for initial introduction to a new
environment and the mood of a setting.

2. Establish standard communication rules with the teacher to be shared in each
classroom.

3. Describe and provide 3 examples of how to add facial expression, body
movement and emotion in manual communication.

4. Discuss the use of linguistic markers to clarify information.

5. List short term and permanent types of modifications to the mode of receptive
communication.

6. Identify at least 4 strategies to compensate for low vision needs related to sign
production.

7. Name at least 3 accommodations to meet the needs of a student with field loss.

8. Compare and contrast the difference between modifications of one-handed and
two-handed tactile sign language.
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Many students who are deafblind and have varying degrees of vision and hearing
loss are sign language users and access interpreting services. The interpreter
should be aware of the student’s needs by being knowledgeable of the specific
eye condition, hearing level of the student and preferred mode of communication.
These decisions are made by the IEP team and are implemented by the interpreter.

It is imperative that the interpreter discuss the needs identified by the IEP team

with the student at the beginning of the school year, most importantly the
communication needs and process of interpretation. Of particular importance is
the type of sign language that will be used, the proximity or distance they should
be seated from one another, type and amount of incidental visual information

to be included into the interpretation as well as side comments that occur in the
environment. Allowing the student to make these decisions will assist with the flow
of interpretation and will empower the student throughout his academic career.

The interpreter and student should also discuss the interpreter’s role in facilitating
communication interactions between the student and his classmates. In order to
be connected with her/his peers, the student may choose to communicate directly
with the other students through gesturing, signing or writing and ask the interpreter
to step out of this interaction. The interpreter should respect whatever decision the
student makes.

The type and degree of loss will affect the mode of communication and the types
of accommodations that must be made to the interpreting process. However,

no matter the type of interpreting, there are some general accommodations that
the interpreter should make to the interpreting process in order to facilitate clear
communication for the student who is deafblind. The IEP team determines the
necessary accommodations.

General Modifications

1. Describe the environment
Orientation and mobility classes are usually provided to the student at the
beginning of the school year or at some point throughout the year if the student
transitions to a new school. This orientation usually takes place prior to the
beginning of school or at the end of a school day during the first week of
classes. A certified Orientation & Mobility (O & M) Specialist should provide the
training and utilize an interpreter to support communication during the session.
The interpreter, student and O & M Specialist should discuss the process of
interpreting during the lesson and specific vocabulary that will be used prior to
beginning the lesson.
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During interpretation

In general, upon entering a new environment the interpreter should provide
environmental descriptions to the deafblind student to orient the student to his
environment. This visual narrative is most important at the beginning of the
school year or whenever changes in location occur. Taking the time to introduce
the student to his surroundings will empower the student. He will feel more
confident to investigate his surroundings, which facilitates increased peer-to-
peer and student-to-teacher interactions and enriched self-esteem. Establishing
this visual description early creates a solid foundation from which the student
and interpreter can build.

Layout of the room

After initial O & M training, when transitioning from environment to
environment, the interpreter should describe new information regarding the
student’s surroundings. It is especially important to provide this description from
the student’s perspective and from where he is oriented in his environment. The
student should be allowed to explore the room visually and/or tactually so that
he can develop a mental picture of the room.

Location of items and where people are sitting

During the description of any environment it is important to point out all items
in the immediate surroundings and their purpose. Most items in a classroom are
placed there purposefully and have educational intent. It is important that the
deafblind student be aware of these items, as are his hearing, sighted peers. For
example, knowing where the pencil sharpener is located in the room allows the
student to locate it himself when the time arises. There may be additional items
in a classroom such as a laminating machine, overhead projector or plants that
are unique to this particular setting. These items should be included in the initial
description.

Mood of the room

Every classroom has a different feel or mood. Describing the ambiance to the
student enables him to pick up the unspoken tone of the room and perhaps even
the personality of the teacher. This information will allow him to be connected
to his surroundings.

. Establish communication rules
The interpreter and student should decide with the teacher communication rules
that will be most effective in the classroom. Once these rules are agreed upon
they should be shared with the entire class. Establishing rules will ease and slow
the process of turn taking in the classroom, thus facilitating participation of the
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deafblind student. They should also discuss what the repercussions will be when
a rule is broken. Having a formalized system, from the beginning of the school
year, will develop a consistent approach to communication and encourage the
concept of equality in the classroom.

. Provide a contrasting background for the interpreter and for fingerspelling

A plain, contrasting, full-body background behind the interpreter is crucial. Of
equal importance is having a distinct background for fingerspelling. Typically,
the hand is placed mid-air off the shoulder of the signer when fingerspelling.
This positioning does not offer a clear backdrop and can be visually
complicated. The interpreter should move her arm inward and place her hand
in front of her shoulder so that her clothing can provide a natural setting to
improve contrast between the hand and the environment.

. Add information or movement that is at a distance

Students with compromised vision will have difficulty or no ability to perceive
images at a distance. A significant part of the learning process for students in
the educational environment is student interaction and interactive learning.
The student who is deafblind has a diminished ability to participate in group
discussions or benefit from incidental learning in this fashion. The interpreter,
therefore, needs to incorporate information or movement that is happening at a
distance or outside of the student’s field of vision.

Determining significance to the learning process and social involvement

The IEP team assists the interpreter in determining what components, in the
classroom, are significant to the learning process. Once these components
are determined the interpreter then implements them. The interpreter must
make immediate decisions, based on these previously established guidelines,
as to what additional information should be incorporated into the interpreting
process. There are many time constraints in the classroom, which makes this
charge even more taxing. The interpreter should keep in mind that her role is
to bridge the communication gap between the deafblind student and his peers,
thus allowing the student to have “equal access” to the general education
curriculum.

To assist in this decision-making process, the interpreter should consider

the visual and auditory cues that the student’s classmates are able to receive
independently. For example, if the teacher turns around and writes on the
blackboard during a lesson, the hearing, sighted students are able to alternate



between listening to the teacher’s message, watching her write on the board
and taking notes. The interpreter should incorporate this information into her
interpretation since the rest of the classroom is also attending to it. Doing this
will empower the deafblind student because having this information allows

the deafblind student to make his own decisions in terms of paying attention to
the spoken message or the information that is being scribed on the blackboard.
These actions facilitate learning as well as empowerment and self-determination
in the deafblind student.

. Identify who is speaking and the location of the speaker
In the educational setting, dialogue occurs constantly between the teacher and
students and among all class members. Banter between conversation partners
happens quickly. It is difficult for a deafblind student to visually track between
parties during this type of interaction. In order for the deafblind student to be
aware of who is speaking, the interpreter should identify the speaker (whether
it be the teacher or a student) by name sign and indicate the location of the
speaker. This information will allow the student to garner incidental information
and independently locate someone in his immediate environment.

. Add facial expression and body language
In sign language, a major portion of grammatical information is articulated
through facial expression and body movement. If these two components
are missing, then the message of the speaker can be misinterpreted, thus
misunderstood by the student. Most students who are deafblind who have close
vision, reduced peripheral fields or who are functionally blind will not be able
to clearly perceive the facial expression or body language of the speaker or
other individuals in his environment. Those aspects that are normally perceived
visually need to be indicated on the hands of the interpreter.

For example, during a lesson in literature, each student must act out the role

of a character from “Romeo & Juliet.” While interpreting the dialogue between
characters, it is critical that the interpreter portray emotion as well. When Juliet
realizes the traumatic loss of her true love, she becomes emotional and begins
to cry. The interpreter can use specific signs to indicate the emotion of the
character such as, “tears welling up,” “one tear running down cheek,” “constant
crying,” “back of hand on forehead,” “head bent down, crying,” etc. Each of
these distinct and specific descriptors represents the range and build of emotions
in the character, thus linking the student with the overall message of the story.



7. Add subject or topic classifiers
Spoken information comes at a rapid pace and has quick shifts in topics, often
without any noticeable transition. This is especially true in the educational
environment. New terminology is introduced on a daily basis and lessons are
presented in a rapid fashion. The interpreter can utilize specific strategies to
ensure that the deafblind student is following the information clearly.

Changing topics

The teacher may be lecturing on a particular topic and then utilize an example
that is unrelated to the discussion in order to exemplify her point. Because this
information is not directly related to the topic of discussion, this quick shift in
conversation may be confusing to the student who is deafblind. He may not be
able to pick up the linguistic nuances that indicate topic shifts in conversation.
Therefore, the interpreter must insert obvious grammatical markers to indicate
this shift. For example, the interpreter can incorporate phrases such as “new
topic,” “for example,” or “off the point” in the process of interpreting to ensure
clarification.

Linguistic markers

Students are introduced to new terms in various subject areas, move from
classroom to classroom throughout the day and are exposed to new,
complicated surroundings. For students who rely on residual vision or tactile
sign language to communicate, comprehending fingerspelling and numbers
can be difficult. The hand shapes look and feel very similar to one another and
are difficult to visually and tactually discriminate. In order to simplify the flow
of information, the interpreter can employ some simple strategies during her
interpretation. For example, when introducing new terminology in history class
the interpreter can add the sign ‘name’ before fingerspelling a proper name
such as ‘George Washington” or sign ‘number’ or ‘date’ before introducing a
numerical date. It is also helpful to indicate gender (signing ‘man” or ‘woman’)
before introducing a name that will be fingerspelled.

This approach of context enrichment can be extremely beneficial as it allows
the student to be forewarned that a fingerspelled word or a number will soon
be displayed. It also assists in connecting the student to examples that might be
culturally specific. Having this information will allow the student to concentrate
on the word or number more attentively.



8. Combine modes of communication to ensure clarity
Throughout the interpreting process the interpreter may need to employ
various modes of communication in order to clarify a point. The reception
of fingerspelled words, numbers or symbols can be difficult to comprehend,
visually or tactually. For the student with residual vision, the interpreter can use
a dry erase board with a bold marker to draw letters, numbers or symbols for
clarity. For students who are tactually receptive, the interpreter may use Print-
on-Palm (POP) or tactile graphics to clarify similar points. For example, when
describing complex ideas that utilize symbols to emphasize a point, such as
genetics in science class, a tactual model of the DNA strand would be helpful.
Allowing the student to explore this graphic tactually will support the concept
that he is receiving linguistically.

Modifications by Type of Interpreting
When working with a student who is deafblind an interpreter can anticipate
making a variety of modifications to the interpreting process. Describing
the environment, incorporating visual information, identifying speakers and
depicting affect are all expected modifications. However, depending on the
student and his particular type of eye condition and hearing loss, specific
modifications must be made in order to meet that student’s particular needs.

Short-term or Temporary Modifications
Some modifications to the interpreting process are short-term or temporary
alterations. These changes must be made due to a variety of reasons such
as poor illumination, fatigue, or to ensure full comprehension of the signed
message. For example, a person who has close vision and relies on his residual
vision for communication may experience difficulty in receiving the information
clearly in areas of poor illumination. This student may switch from a visual mode
of communication to tracking to ensure full reception of the message. This may
occur when the teacher dims the lights to show a movie during class.

Similarly, due to eyestrain or physical fatigue, the student who normally utilizes
a visual interpreter may switch from a visual mode to a tracking mode or from
tracking to a tactile mode in order to comprehend the message completely.
This alteration may only last for a short duration of time until the student and
interpreter are in an environment that is more brightly lit or until the student is
physically rested and resumes his typical mode of communication.



Permanent Modifications
A permanent modification is one that is utilized in every situation and every
environment for a student with a stabilized eye condition. Students with
progressive eye diseases may shift from one mode of receptive communication
to another but will require the same modifications within each mode.

LOW VISION

Students with Low Vision have significantly compromised acuities. This means
that they will have difficulty with clarity, identifying details and comprehending
fast-moving objects. Particular modifications to the interpreting process should
be made. The following accommodations may apply to students with Extremely
Advanced Myopia (nearsightedness), Cataracts, Macular Degeneration, Diabetic
Retinopathy or Optic Atrophy.

1. Reduce the pace and production of the signed message
The most significant accommodation when working with students with low
vision is adjusting the actual pace of the signed message. The student will
have difficulty comprehending messages that are signed quickly. Therefore the
interpreter should maintain her style, register, and space, but should reduce the
speed of the interpreted message.

2. Be seated close to each other
The distance between the student and the interpreter will need to be reduced. A
student with normal vision can perceive an interpreter clearly from 10 — 15 feet
away. The student with low vision may need to be seated within 1 - 3 feet of the
interpreter.

3.Slow production and change the location of fingerspelling and number
production
Many hand shapes of the manual alphabet and numbers are similar in shape
(such as ‘m’ and ‘n’, ‘t’ and ‘s, and ‘6’, ‘7', and ‘8’). The student with low vision
has difficulty discriminating details and will have a difficult time identifying
particular fingerspelled letters. The interpreter will need to significantly reduce
the pace when producing the manual alphabet. Also, when fingerspelling, the
interpreter should move her hand so that it is placed in front of the shoulder.
Doing so will allow for better contrast, thus maximizing visual access.



4. ldentify items when pointing
The interpreter often points to items in the environment for linguistic intent or
for visual description. In addition to pointing, however, the interpreter must also
label the item she is pointing to. The student with low vision will have difficulty
or will be unable to perceive items at a distance. Labeling the items and
providing the location of the item will connect the student to the message.

REDUCED PERIPHERAL FIELDS

Students with reduced peripheral fields may have clear central vision or good
acuities. Therefore, they can see items or signed messages clearly at far distances.
They cannot, however, see items that are close to them that fall outside of

their usable periphery of vision. This information would apply to students with
conditions such as Usher Syndrome, CHARGE Syndrome, Retinitis Pigmentosa
(RP), Glaucoma or Extremely Advanced Hyperopia (farsightedness).

1. Reduce the amount of interpreting space
The most significant modification for students with reduced peripheral fields is the
actual signing space that is used while interpreting. The interpreter must bring her
arms and hands in closer to her body and make her signs smaller. A comfortable
position is to place the hands just below the chin in the center of the chest. This
will allow for a contrasting background and access to the face and/or mouth of
the interpreter for additional grammatical information. She must be cognizant
of the usable visual field and maintain that positioning while signing. The actual
register and style of her production, however, should not change.

2. Increase the seating distance between student and interpreter
The student with reduced peripheral fields will need to be seated farther away
from the interpreter. Doing so will allow for a larger “visual window” and
increase the visual field in which the student can receive information.

3. Slow production and change the location of fingerspelling
The interpreter should alter the location of the hand and reduce the pace
while fingerspelling words or producing numbers for the student with reduced
peripheral fields. Doing so allows for a natural backdrop, thus increasing
contrast and optimizing the visual environment.



4. Identify items that are in close proximity to the student

[tems or movement that are in close proximity to the student will be difficult or
impossible for the student with reduced peripheral fields to see. The interpreter
should incorporate such items into her interpreting. For example, if a classmate
is trying to get the attention of the deafblind student by waving his hand at the
deafblind student, the interpreter should inform the student that someone is
waving and identify where the student is located. The deafblind student will
then be able to turn in the direction of the classmate and respond accordingly.

TACTILE SIGN LANGUAGE

There is great diversity among students who use tactile sign language (whether

a one or two-handed method). Students’ visual acuity may range from legal
blindness to no functional vision. Nonetheless, the student who uses this mode of
communication will need specific accommodations to the signed message in order
to receive the message clearly.

TWO-HANDED TACTILE SIGN LANGUAGE

1. Choose comfortable seating and hand positioning
Two of the most important modifications for tactile sign language users are
seating and hand positioning. The communication partners must be seated
comfortably before they begin, or it will be difficult to communicate clearly. The
interpreter and student should choose a particular seating arrangement such as
sitting face-to-face with alternating knees, sitting face-to-face with knees to the
side of one another, or face-to-face with a table in between them for support.

Hand positioning for two-handed tactile users will vary from student to

student. However, there are two common hand positions: the student will
place his hands on the sides of the interpreters’ or directly on the front. During
fingerspelling the front positioning will allow the fingertips of the interpreter to
come in direct contact of the palm of the student while the side positioning will
allow reception of information at an angle.

2. Make modifications to sign production
It is incorrectly assumed that modifications need to be made to every sign
when interpreting for a student who uses tactile sign language. For two-handed
tactile users slight modifications must be made, such as with pace and hand
positioning; however, the style, language and register should remain the same.



3. Maintain appropriate grammatical facial nuances during interpreting
Many two-handed tactile sign users still rely on their vision for additional
information. While this may seem nominal, this supplemental visual information
may be very useful to the comprehension of the message.

4. Slow the production of fingerspelled words and numbers
Slowing the production of fingerspelled words and numbers will facilitate
comprehension and reduce the amount of repetition for clarity. Some
individuals will just be transitioning from a visual mode of communication to
a one two-handed tactual method. Therefore, slowing the pace will assist the
student with tactile reception.

ONE-HANDED TACTILE SIGN LANGUAGE

1. Choose comfortable seating and hand positioning
For a student who is a one-handed tactile communicator, seating and hand
positioning are crucial and should be established before the interpreting process
begins. These communication partners often sit side-by-side at a bit of an angle
to each other in order to communicate clearly. Chairs with arms can be used
for support as well as a corner of a table. This seating will allow the interpreter
and student to rest their arm(s) comfortably throughout the duration of the
communication interaction.

2. Make modifications to sign production
The actual language, style, and register should not be altered. The modifications
necessary are to the physicality of specific signs during their production. This
particularly applies to signs that utilize two hands and are asymmetrical in
design. For example, the sign for ‘garage’ utilizes the hand shape for ‘five” and
‘three’ simultaneously to simulate a car driving under a shelter or roof. These
hand shapes are different and face different directions (one is vertical and one
horizontal) during the production. The combination means the word ‘garage.” To
accommodate for this sign or similar signs, the interpreter should produce the
sign as she normally would, but be sure that both of her hands (producing the
sign ‘garage’) come in contact with the one hand of the student. A fluent one-
handed tactile user will pick up the tactile information from both sides of his
hand (the bottom or palm will be receiving the classifier for car while the top of
the hand picks up the hand shape ‘5’ for ‘roof’).




3. Maintain appropriate grammatical facial nuances during interpreting
The interpreter must maintain appropriate grammatical mouth and facial
expressions while interpreting with a student who is a one-handed tactile user.
Even though the residual vision of the student may be minimal, he may still
require this information to supplement the incoming tactual message.

4. Slow the production of fingerspelled words and numbers
One-handed communicators are typically fluent receivers of signed tactile
information. However, due to the similarity in hand shapes in the manual
alphabet, it may be difficult to discern between particular letters and numbers.
Slowing the production of fingerspelled words and numbers will assist in
comprehension and reduce the amount of repetition for clarity. When necessary,
the interpreter may need to move to the Print-on-Palm method to ensure clarity.

Please continue onto the Self-Check section in this module.



BN SELF-CHECK

MODULE 4B - MODIFICATIONS TO THE INTERPRETING PROCESS:
SIGN LANGUAGE

Directions: Select the best answer for each multiple-choice item. More than one
answer can apply per item.

1. In order to provide appropriate interpreter services, the interpreter should be
aware of the student’s needs by being knowledgeable of the:
a. specific eye condition, hearing level of the student and preferred mode of
communication.
b. class schedule, favorite activities and name of the orientation and mobility
specialist.
c. eye report, type of hearing aide, and preferred mode of communication.

2. When the interpreter and student meet, they will need to discuss the student’s
communication needs and process of interpretation, to determine:

a. the form of manual communication the interpreter is most comfortable
using and time for scheduled breaks.

b. the color preferences for background color and the speed the interpreter
can fingerspell.

c. the type of sign language to be used, type and amount of incidental
information to be included and distance they should be seated from one
another.

3. At the beginning of the school year or when the student transitions to a new
school, the student who is deafblind should receive an orientation that should
include:

a. layout of the room.
b. personal items of the teacher that set the tone of the room.
c. location of items unique to the room like classroom pets.

4. It is important to take time to orient the student to a new environment or when
changes occur because:
a. it saves time from having the teacher do the orientation.
b. it helps the student establish a mental map of the area.
c. it empowers the student to explore his surroundings.



5. Two general modifications to sign production include:

a. placement of fingerspelling in front of the interpreter’s shoulder to provide a
distinct background and incorporating information or movement that is out
of the student’s visual range for interactive learning.

b. have the interpreter sign only with one hand and develop temporary name
signs for members of the group.

c. both a and b.

6. Two ways to make group activities and discussions flow with more clarity
include:

a. ask the student about how much incidental information he wants to receive
and assign a number to each member in the group and they can speak in
turn only.

b. sign only the critical elements of the message and code switch from ASL to
SEE for different speakers.

c. identify speaker by name sign and indicate speaker’s location in the room,
and insert grammatical markers to indicate a shift in topic or conversation.

7. For students who rely on tactile sign to communicate, fingerspelling and
numbers are tactually difficult to discriminate, the following are simple
strategies to increase clarity:

a. add the sign “name” before spelling proper names and sign “number”
before introducing a date.

b. indicate gender by signing “man” or “woman” before spelling a name and
use number and letters cut from fine sand paper.

c. slow fingerspelling rate and increase rate of number production for contrast.

8. Situations that would call for using short term or temporary modifications
include:

a. a poorly lit room.
b. need to clarify the message.
c. fatigue of the student who is deafblind.

9. The use of tactile graphics to demonstrate a point, a dry erase board and markers
and Print-on-Palm are examples of:
a. showing the teacher how to teach the student who is deafblind.
b. keeping the interpreter from getting bored.
c. combining modes of communication to ensure clarity.



10. Being seated farther away from the student, making signs just below the chin in
the center of the chest, and identifying items that are close by:
a. are all associated with a student who is using tracking.
b. are all strategies to use when the interpreter is facilitating communication
with the orientation and mobility specialist.

c. are all associated with interpreting for a student with reduced peripheral
fields.

11. Sitting face-to-face with alternating knees, the student placing their hands
on the sides of the interpreter’s hands and the interpreter slowing the rate of
fingerspelling:

a. are associated with a student who has close vision.

b. are all associated with interpreting for a deafblind student who uses two-
handed tactile sign.

c. are examples of how to communicate with very young children.

12. Use of Print-on-Palm for clarification of fingerspelled information, maintaining
appropriate facial expressions to supplement a tactual message, and making
sure that both of the interpreter’s hands come in contact with the student’s
hand when producing signs that require two hands:

a. are all associated with interpreting for a student who is a one-handed
communicator.

b. area all associated with a student who uses two-handed tactile sign.

c. are all associated with a student with a peripheral vision loss.

A score of 13 is required to pass this Self-Check.
Items with multiple responses are worth 2 points.



SELF-CHECK: ANSWER KEY

MODULE 4B - MODIFICATIONS TO THE INTERPRETING PROCESS:
SIGN LANGUAGE

1.a
2.cC
3.a,b,c
4.bandc If you scored:
>.a 15-13 You passed!
6.c 12-11 Go back and review the manual and
7. a make corrections.
8.a,b c 10 or below Review the DVD and manual again, and
9.c¢ retake the Self-Check.
10. c
11.b
12.a

b | ACTIVITY

MODULE 4B - MODIFICATIONS TO THE INTERPRETING PROCESS:
SIGN LANGUAGE

STEP 1: Review the Activity Sheet in this Module.
STEP 2: View the video clip.
STEP 3: Complete the Activity Sheet.

A score of 15 is required to pass this Activity.
Point value is indicated for each question.

If you scored:

18-15 You passed!

14 - 11 Go back and review the manual and make corrections.

10 or below Review the DVD and manual again, and retake the Activity.




[ i ACTIVITY

MODULE 4B — MODIFICATIONS TO THE INTERPRETING PROCESS:
SIGN LANGUAGE

ACTIVITY SHEET

From the video clip, describe the modifications made, by category, in the table
below. The numbers in parenthesis marks the possible number of answers.

LINGUISTIC MARKERS (3) SIGN PRODUCTION (5)

MODE OF COMMUNICATION

FACIAL EXPRESSION (3) CHANGE (2)

CONSUMER FEEDBACK (5)




ACTIVITY: ANSWER KEY

MODULE 4B - MODIFICATIONS TO THE INTERPRETING PROCESS:
SIGN LANGUAGE

ACTIVITY SHEET

From the video clip, describe the modifications by category in the table below. The
numbers in parenthesis marks the possible number of answers.

LINGUISTIC MARKERS (3) SIGN PRODUCTION (5)
+‘name, movie’ 4+ hand of consumer comes in contact
4+'name, town’ with both hands of interpreter for the
4+ ‘number, 2.5’ sign ‘name’
+‘town, name’ +reduced for fingerspelling
+‘title, name’ +signs the word, then fingerspelling
4+‘month, January’ 4+ maintains facial expression

+signs ‘name, town’ then fingerspells
word

+signs ‘number’ then goes to POP
4 alerts consumer that interpreter
needs the consumer’s second hand

MULTIPLE MODES OF

FACIAL EXPRESSION (2) COMMUNICATION (2)

+signs ‘eyes wide open’ to emphasize | +changes from ‘number, 2.5" to POP

‘shocked’ facial expression for clarification

4+signs ‘goose bumps/raised hair on 4 changes from one hand to a two-
the arms’ to emphasize ‘scared’ hand mode to give clear visual
facial expression description

+exaggerates shaking arms to support
‘scared’ expression

CONSUMER FEEDBACK (5)

4+ Consumer taps the hand of the interpreter and signs ‘what” asking for
clarification

4 Consumer nods her head to indicate understanding

4+ Consumer taps the hand of the interpreter to indicate understanding

4+ Consumer signs ‘oh” with dominant hand to indicate understanding

4+ Consumer tugs the hand of the interpreter to seek clarification of fingerspelled
word

4+ Consumer signs ‘spell again’ to request fingerspelling clarification

4+ Consumer signs ‘again’ to request clarification




OHIO EDUCATIONAL PERFORMANCE
STANDARDS

OVERVIEW

State departments of education are charged with responding to federal mandates
that all children reach higher academic standards. To assist the students to reach
these goals, the interpreter needs to be well informed of the discipline-specific
content, how the teacher will work toward ensuring that students who are
deafblind make progress in the general education curriculum and how to support
students as they participate in statewide assessments.

LEARNER OUTCOMES

Upon completion of Module 5A, participants will:

1. Identify the federal mandate that calls for students to reach higher academic
standards.

2. Define and demonstrate understanding of the terms: benchmarks, grade level
indicators content standards and OGT as they relate the goals of the state
department of education.

3. Describe the multifaceted role of the interpreter in supporting the student to
reach the goals set forth by the IEP team and the state standards.
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The Ohio Department of Education, like all other state departments, is required to
respond to the federal regulations that mandate all students, including those with
disabilities, reach higher academic standards. These expectations are outlined

in the No Child Left Behind (NCLB) legislation. In order to meet such demands,
Ohio has developed comprehensive academic standards across all assessed and
nonassessed subjects, which are the arts, English language arts, foreign language,
mathematics, science, social studies and technology.

Students are assessed and learning is measured using formative and summative
assessments across academic subjects at the classroom, district and statewide
level. Academic standards are clearly defined statements and/or illustrations of
what all students are expected to know and be able to do.

Within each academic standard there are discipline-specific content, grade-level
benchmarks and grade-level indicators which student learning is measured. The
academic content standards specify the knowledge and skills that student should
attain. This is often called the “what” of “what students should know and be

able to do.” Within each standard there are clearly defined benchmarks. These
benchmarks are the specific components of the knowledge and skills to be learned
during a grade band, for example, kindergarten-second grade, third-fifth grade,
sixth-eighth grade, and ninth-twelfth grade. Grade level indicators define what
students would know and be able to do and are the checkpoints that monitor
progress at specific grade level towards the end of grade band benchmarks. Ohio’s
achievement tests are developed based on grade level indicators for each subject
area, while the high stakes assessment, Ohio Graduation Test (OGT), is developed
based on 10th grade benchmarks.



ROLE OF THE INTERPRETER

The role of the interpreter is multifaceted. The main role is to provide
communication access for the student who is deafblind using the mode of
communication identified by the IEP (Individualized Education Program) team.
Additionally, within this role the interpreter is to bridge the communication and,
often, cultural gaps between the student and his classmates and the teacher. She is
also part of the academic team that is supporting the student and should provide
input on issues regarding access and communication. This type of contribution by
the interpreter supports the student toward achievement and progress of the goals
stated in his IEP.

The IEP team determines the academic values that are influencing the daily
educational goals in the classroom. Having this knowledge will afford the
interpreter a broader perspective on the overall educational philosophy and
expectations that are placed on the teacher and student.

Please continue onto the Self-Check section in this module.




BN SELF-CHECK

MODULE 5A - OHIO EDUCATIONAL PERFORMANCE STANDARDS

Directions: Answer “True” or “False” for the following statements. For each
“False” Statement, provide the correct response.

LIT [JF 1. The federal regulations that mandate all students, including
those with disabilities, reach higher academic standards are
outlined in the Rehab Act legislation.

[JT [JF 2. Ohio academic standards include the arts, English language
arts, foreign language, mathematics, science, social studies and
technology.

LIT [JF 3.Academic standards are clearly defined statements and/or
illustrations of what all students are expected to know and be
able to do.

LIT [JF 4. Within each academic standard there are disciplinary
guidelines, grade level spell-checks and grade-level activities
which measure student learning.

LIT [JF 5. The academic content standards specify the knowledge and
skills that student should attain. This is often called the “what”
of “what students should know and be able to do.”




LIT  [JF 6. Within each standard there are clearly defined benchmarks.
These benchmarks are the specific components of the
knowledge and skills to be learned during a grade band, for
example, kindergarten-fourth grade, fifth-seventh grade, eighth-
ninth grade, and tenth-twelfth grade.

[ 1T [F 7. Grade level indicators define what students should know
and be able to do and are the checkpoints that monitor
progress at specific grade level towards the end of grade band
benchmarks.

LJT [JF 8. Ohio’s achievement tests are developed based on grade level
benchmarks for each subject area, while the high stakes
assessment, No Child Left Behind Test (NCLB), is developed
based on 12th grade indicators.

LIT  [JF 9.The role of the interpreter is simple. The main role is to provide
communication access for the student who is deafblind using
the mode of communication identified by the academic
content standards.

L]T [JF 10. Additional roles the interpreter may have are to bridge the
communication and sometimes cultural gaps between the
student and his classmates and the teacher as well as provide
input on issues regarding access and communication.

A Score of 13 is required to pass this SELF-CHECK.
Each TRUE item is worth 1 point. Each FALSE item is worth 2 points.



SELF-CHECK: ANSWER KEY

MODULE 5A - OHIO EDUCATIONAL PERFORMANCE STANDARDS

1. FALSE + The federal regulations that mandate all students, including those
with disabilities, reach higher academic standards are outlined in the
No Child Left Behind (NCLB) legislation.

2. TRUE
3. TRUE
4. FALSE +Within each academic standard there are discipline-specific content,

grade level benchmarks and grade-level indicators which measure
student learning.

5. TRUE

6. FALSE 4+ Within each standard there are clearly defined benchmarks. These
benchmarks are the specific components of the knowledge and skills
to be learned during a grade band, for example, kindergarten-second
grade, third-fifth grade, sixth- eighth grade, and ninth-twelfth grade.

7. TRUE

8. FALSE +Ohio’s achievement tests are developed based on grade level
indicators for each subject area while the high stakes assessment,
Ohio Graduation Test (OGT), is developed based on 10th grade
benchmarks.

9. FALSE 4 The role of the interpreter is multifaceted. The main role is to provide
communication access for the student who is deafblind using the
mode of communication identified by Individualized Education
Program (IEP).

10. TRUE

If you scored:

15 -13 You passed!

12 -11 Go back and review the manual and make corrections.

10 or below Review the DVD and manual again, and retake the Self-Check.




ACTIVITY

e

MODULE 5A - OHIO EDUCATIONAL PERFORMANCE STANDARDS

DESCRIPTION

The students are being measured on their performance in Mathematics and
Science. Based on the associated subject, test question and student profile,
complete an Activity Sheet to determine the modifications necessary. Select one of
the Student Profiles below and one complete one Activity Sheet in one subject.

STUDENT PROFILES

6th Grade - Mathematics
The student has Optic Atrophy, blurred vision, and 20/200 acuities. He has a 90 db
bilateral hearing loss. He is academically on par with his peers.

9th Grade - Science

The student has CHARGE Syndrome. He is a tactile communicator, fluent Braille
user and, with amplification, has a moderate to profound hearing loss. He is
cognitively intact and is taking the Science exam with his peers.

A score of 10 is required to pass this Activity.

If you scored:

10-8 You passed!

7-5 Go back and review the manual and make corrections.

4 or below Review the DVD and manual again, and retake the Self-Check.




Ohio Proficiency Tests for Grade Six - Mathematics

17. Ramdin is building a doghouse. He wants the roof of the
doghouse o be at an angle that is more than $0¢ but leas
than 110¢. Which angle below could he uwse for the roof?

http://www.ode.state.oh.us/proficiency/sample_tests/sixth/6ptmath.pdf



Ohio Proficiency Tests for 9th Grade - Science

Questions 13-16 are based on the following passage and dingram.

Many natural ecosystems have been destroyed by human activity. To betier manage our remaining
natural ecosysiems, we must first understand how the ecosysiems are structured. One way 1o do this 15
io determine how the organisms in the ecosystem obtain the matier and energy they need 1o survive,
The figure below shows a simplified food web. Use the figure to answer the following questions.

13.

14,

| faxi

Mode: The ammows pr.rirl'[ in the derecteon
that matter and energy fow.

Based on the figune above, you woulkd

hypothesize that the green plants, unlike
animals, can

A.  make their own fiood.

B. avoid being eaten by other organisms,
C. getenergy from the other organisms.
b, release the energy stored i their fiood,

Often, organisms compete with each other
for a food source. 'Which of the following
pairs of organisms compete with each other
for food?

A, mibce and owls

B. squirrels and owls

C. rabbits and green plants
D. mice and rabbits

5.

16,

Based on the figure, how would the owls
miost likely respond if the mice all died out?

The owls would starve.
B. The owls would star eating foxes,

The owis would eat more squirrels and
rabbiats.

.  The owls would eal mon: green plants,

Which of the following cormectly shows one
pathway for the Now of energy 1o an owl?

A,  green plants —> mice —> squirrels
B. green plants —> squirrels —> owls
C. owls =3 squirrels —> floxes
[

owls —> green planis —> mice

Go on to the next page.

http://www.ode.state.oh.us/proficiency/sample_tests/ninth/9ptall.pdf




'EJ‘ ACTIVITY

MODULE 5A - OHIO EDUCATIONAL PERFORMANCE STANDARDS

ACTIVITY SHEET

How would you make accommodations for this student for either the MATH or
SCIENCE exam question?

Complete the following questions.

1. Interpreting needs during the
exam?

2. Particular accommodations
(i.e. lighting, seating, Assistive
technology, equipment, etc.)?

3. Preparatory materials or
activities prior to the exam?

4. How will the exam be
executed/proctored?

5. Other Issues/Concerns:

s 90




ACTIVITY: ANSWER KEY

MODULE 5A - OHIO EDUCATIONAL PERFORMANCE STANDARDS

Ohio Proficiency Tests for Grade Six - Mathematics

How would you make accommodations for this student for either the MATH or SCIENCE exam
question?

Complete the following questions.

1. Interpreting needs during the exam?
4+ The student may ask that the questions be interpreted/transliterated.

2. Particular accommodations (i.e. lighting, seating, assistive technology, equipment, etc.)?
+Enhanced lighting
4+ Enlarging equipment such as magnifying glass, CCTV (Closed Circuit Television), etc.
+Text in large print
4 Test printed on muted colored paper such as yellow or tan
4+ Extended test-taking time

3. Preparatory materials or activities prior to the exam?
4+ Discuss with teacher how materials will be modified
4+ Clarify role of interpreter during the exam
4+ Order necessary equipment or materials
4+ A projector as a tactual object

4. How will the exam be executed/proctored?
+1In the classroom with his peers, given by the teacher
4+1In the Resource Room, given by the teacher
+In the Library, given by the librarian or appropriate staff

5. Other Issues/Concerns:

4+ The interpreter will be looked upon to do more than simply interpret/transliterate necessary
portions of the exam.



ACTIVITY: ANSWER KEY

MODULE 5A - OHIO EDUCATIONAL PERFORMANCE STANDARDS

Ohio Proficiency Tests for 9th Grade - Science

How would you make accommodations for this student for either the MATH or
SCIENCE exam question?

Complete the following questions.

1. Interpreting needs during the exam?
If the student uses sign language:

4+ The interpreter may be asked to tactually describe the visual picture of the
ecosystem so that the student has a spatial representation of the image.

If the student is oral:
4+ Give a verbal description of the image that is on the page.

2. Particular accommodations (i.e. lighting, seating, Assistive technology,
equipment, etc.)?

4+ Materials should be provided in Braille
4+ A tactual representation of the ecosystem
4 Braille embosser/labeling

+FM system, if applicable

3. Preparatory materials or activities prior to the exam?
4+ Discuss with teacher how materials will be modified
4+ Clarify role of interpreter during the exam
4+ Order necessary equipment or materials
4+ A tactual representation of the ecosystem

4. How will the exam be executed/proctored?
+In the classroom with his peers, given by the teacher
4+In the Resource Room, given by the teacher
41In the Library, given by the librarian or appropriate staff

5. Other Issues/Concerns:

4+ The interpreter will be looked upon to do more than simply interpret/
transliterate necessary portions of the exam.



TEACHING STYLES & ACCESSING
CLASSROOM MATERIALS

OVERVIEW

Effective teachers use a variety of teaching styles and instructional approaches. As
the communication facilitator, the interpreter is faced with the challenge to convey
not only the spoken message of the teacher, but also other information related to
print media and environmental information. It will be important for the interpreter
to develop an array of skills and strategies to blend interpretation to match the
teaching style, materials being presented and small and large group interactions.

LEARNER OUTCOMES

Upon completion of Module 5B, participants will:

1. Demonstrate understanding of strategies to be used for interpreting lecture
format lessons.

2. List strategies for assisting the student who is deafblind to access information
presented in a multimedia format.

3. Describe techniques to support students who are deafblind in small group
discussions and cooperative learning groups.

4. Identify strategies to allow student to have equal access to classroom materials.
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Children learn and are best engaged when taught through various approaches.
Teachers design their lesson plans to meet these diverse learning styles. To this
end the teacher will flow between and across a variety of teaching strategies
throughout the course of the day. The interpreter, while skilled in translating
or interpreting, may not be skilled in situations that include such challenging
dynamics.

These dynamics can prove even more challenging to the interpreter working with
a deafblind student. Naturally the interpreter must convey the message of the
teacher and other spoken information but must also incorporate environmental
and linguistically significant information into the interpreting process.

The IEP team must also determine the best approach to accessing classroom
materials. The deafblind student may require various modifications to print
media and auditory information. Once determined, these modifications should
be applied throughout the educational setting and supported by the educational
interpreter.

TEACHING STYLES

1. Direct Lecture
One approach to teaching in the educational environment is that of direct
lecture. The teacher will present a particular topic to the class and perhaps stand
in the front of the room while writing on the blackboard or using an overhead
projector. The linguistic information that must be conveyed in this situation
is monolingual in nature, however, the challenge is the visual and auditory
information that is produced at a distance. The interpreter must convey the
written information from the blackboard or overhead projector.

Strategies

The interpreter should copy or type the information that is being displayed on
the board or screen. Utilizing a white dry erase board, paper and a bold marker
or keyboard and computer screen can accomplish this. She should do this
intermittently throughout the class so that the student is able to participate with
his peers.



During this approach the teacher may interact with the students and expect
them to participate in the discussion. The interpreter, teacher, and IEP team
should determine how this should best be handled. The interpreter and teacher
may establish a communication system that will indicate when the deafblind
student would like to respond. Establishing this system will encourage full
student participation.

. Use of Multimedia
Teachers often use various types of media to teach a lesson. This may include
movies on DVD, web cams through the Internet, or Power Point presentations.
These scenarios are both visually and auditorally complex. The interpreter and
I[EP team should determine the best approach to this situation. There are many
factors that should be considered.

Strategies

If a movie is close captioned, the student may utilize his residual vision and read
the captioning on the movie. He can then independently decide to explore the
rest of the screen for additional visual information. If the movie is not captioned,
however, or if the student relies on tactual communication, the interpreter,
teacher and student should determine how to best access the overall message.
The student may choose to preview the movie ahead of time so that he has time
to consume the content as well as the visual details being displayed.

For presentations or information being displayed via video projection, such as
through Power Point presentations, the student should receive a printed version
or a copy in Braille prior to the presentation. With this support the student will
be able to follow along with the materials being presented and the interpreter
can focus on the dialogue that is happening in the immediate environment.




3. Small group or cooperative learning
To encourage social interaction, turn-taking and team participation, students
will be asked to perform tasks in small groups. They may be asked to work
together to solve a problem or work on a class project. This scenario can be very
challenging for the deafblind student and interpreter. In these situations there
are usually multiple people talking at the same time, which makes it challenging
for the interpreter to follow the stream of consciousness and for the deafblind
student to participate equally.

Strategies

The interpreter should rely on natural supports in the classroom. In this
situation the teacher should encourage the deafblind students’ classmates to
assist during the activity. They could utilize gestures to indicate who is talking
or to point at the item that they are currently discussing. Establishing this sort of
system will encourage student-to-student interactions and assist with the flow of
communication between all parties.

ACCESSING CLASSROOM MATERIALS

Once the hearing and vision status of the student has been assessed,
recommendations for material modification will be provided to the IEP team.
The IEP team will then determine what accommodations should be made, such
as large print, Braille, additional lighting, or FM system, for example. These
modifications should then be applied to all appropriate classroom situations
throughout the educational environment.

Often, once a type of modification is made for various topics, types of lessons
and teaching modalities, the same framework can be used regardless of the
topic. Modifying classroom materials is not the responsibility of the interpreter.
However, the interpreter, under the guidance and cooperation of the classroom
teacher, should support these modifications. For example, if it is determined
that the student sees best with use of yellow paper and a bold colored marker,
then the interpreter should utilize this communication approach when copying
information that is at a distance.



Strategies

The interpreter should be familiar with the modifications determined by the

[EP team. She should have access to documents that outline appropriate
accommodations and have access to examples of these modifications. The
teacher, with assistance from the interpreter when appropriate, should determine
how much time will be needed for material modification and identify who is
responsible to make these modifications. If relying on an outside source, such
as assistance from a Low Vision Specialist or Braille Transcriptionist to transcribe
materials, the teacher should ensure that the classroom materials are delivered
in enough time, in advance, so that the modifications arrive in a timely fashion
for the student.

The IEP team should also determine pre-viewing or pre-planning time for the
student. If additional time to preview materials is necessary, the teacher and
interpreter should discuss when this is appropriate. Previewing materials will
allow the student to visually or tactually explore the materials that his classmates
will be utilizing.

If equipment or assistive technology is needed when modifying classroom
materials, the IEP team should determine who is responsible for providing the
equipment and the appropriate person in the event that the equipment is in need
of repair.

Please continue onto the Self-Check section in this module.




B SELF-CHECK

MODULE 5B - TEACHING STYLES & ACCESSING
CLASSROOM MATERIALS

Directions: Fill in the blanks to complete the statements.

TEACHING STYLES

Direct Lecture

1. One common approach to teaching in the educational environment is that of

2. Even though certain lectures are conveyed mainly through an auditory means,
the challenge for the interpreter is to convey the information
from the blackboard or overhead projector since it is being displayed at a

3. The interpreter should the information
that is being displayed on the board or screen, utilizing a white
, paper and a bold marker or keyboard and

computer screen.

4. In order for the student to fully participate in classroom discussion, the student,
interpreter and teacher may establish a
that will indicate when the deafblind student would like to

Use of Multimedia

5. Teachers often use various types of media to teach that are both
complex such as movies on DVD or VHS,
through the Internet, or Power Point presentations.

6. If a movie is , the student may utilize his residual
vision to read the captioning and explore the rest of the screen for additional




7. If the movie is not captioned, or if the student relies on tactual communication,
the student may choose to preview the movie ahead of time so that he has time
to consume the as well as the

being displayed.

8. For information being displayed via an overhead projector or on Power Point,
the student should receive a ora
copy in Braille prior to the presentation so that he can follow along with the
materials being presented and the interpreter can focus on the dialogue and
what is happening in the immediate

Small group or cooperative learning

9. Working in groups encourages social interaction, turn taking and
, but can be very challenging for the deafblind
student and interpreter since there are usually multiple people

at the same time.

10. In groups when people talk at the same time makes it difficult for the
interpreter to follow the
and for the deafblind student to

11. The interpreter should rely on in
the classroom and the teacher should encourage the deafblind students’
to assist during the activity.

12. The interpreter and students could establish a system to utilize

to indicate who is talking or to point at the item that

they are currently discussing, which will encourage
interactions and full participation in the group.




ACCESSING CLASSROOM MATERIALS

13. Based on the status of the student, the IEP
team will determine what accommodations should be used in all appropriate
classroom situations, such as large print, Braille,

, or FM system, for example.

14. While modifying classroom materials is not the responsibility of the

, often, once a type of modification is made for various
topics, types of lessons and teaching modalities, the interpreter can use the ____
in a variety of settings.

15. The IEP team should also determine time for the student who is deafblind
to pre-plan and materials so that he can
explore the materials that his classmates will

be utilizing.

16. Determine who is responsible for making
and allow enough time for modifications to be made
to ensure that the student who is deafblind has access to materials at the
same time as his peers, especially if relying on an outside source like a
or Braille Transcriptionist or specialized

equipment.

A score of 26 is required to pass this Self-Check.
Each statement is worth 2 points.






SELF-CHECK: ANSWER KEY

MODULE 5B - TEACHING STYLES & ACCESSING
CLASSROOM MATERIALS

Directions: Fill in the blanks to complete the statements.

TEACHING STYLES

Direct Lecture
1. The most common approach to teaching in the educational environment is that
of direct lecture.

2. Even though certain lectures are conveyed mainly through an auditory means,
the challenge for the interpreter is to convey the written/visual information from
the blackboard or overhead projector since it is being displayed at a distance.

3. The interpreter should copy or type the information that is being displayed on
the board or screen, utilizing a white dry erase board, paper and a bold marker
or keyboard and computer screen.

4. In order for the student to fully participate in classroom discussion, the student,
interpreter and teacher may establish a communication system that will indicate
when the deafblind student would like to respond.

Use of Multimedia
5. Teachers often use various types of media to teach that are both visually and
auditorally complex such as movies on DVD, web cams through the Internet,
or Power Point presentations.

6. If a movie is close captioned the student may utilize his residual vision to
read the captioning and explore the rest of the screen for additional visual
information.

7. If the movie is not captioned, or if the student relies on tactual communication,
the student may choose to preview the movie ahead of time so that he has time
to consume the content as well as the visual details being displayed.

8. For information being displayed via an overhead projector or on Power Point,
the student should receive a printed version or a copy in Braille prior to the
presentation so that he can follow along with the materials being presented
and the interpreter can focus on the dialogue and what is happening in the
immediate environment.




Small Group or Cooperative Learning
9. Working in groups encourages social interaction, turn-taking and team
participation but can be very challenging for the deafblind student and
interpreter since there are usually multiple people talking at the same time.

10. In groups when people talk at the same time makes it difficult for the interpreter
to follow the_stream of consciousness and for the deafblind student to

articipate equally.

11. The interpreter should rely on natural supports in the classroom and the teacher
should encourage the deafblind students” classmates to assist during the activity.

12. The interpreter and students could establish a system to utilize gestures to
indicate who is talking or to point at the item that they are currently discussing
which will encourage student-to-student interactions and full participation in the

group.

ACCESSING CLASSROOM MATERIALS

13. Based on the hearing and vision status of the student, the IEP team will determine
what accommodations should be used in all appropriate classroom situations,
such as large print, Braille, additional lighting, or FM system, for example.

14. While modifying classroom materials is not the responsibility of the interpreter,
often, once a type of modification is made for various topics, types of lessons and
teaching modalities, the interpreter can use the same framework in a variety of
settings.

15. The IEP team should also determine time for the student who is deafblind to
pre-plan and pre-view materials so that he can visually or tactually explore the
materials that his classmates will be utilizing.

16. Determine who is responsible for making material modification and allow
enough time for modifications to be made to ensure that the student who is
deafblind has access to materials at the same time as his peers, especially
if relying on an outside source like a Low Vision Specialist or Braille
Transcriptionist or specialized equipment.

If you scored:

32-26 You passed!

25-20 Go back and review the manual and make corrections.

19 or below Review the DVD and manual again, and retake the Self-Check.




b | ACTIVITY

MODULE 5B - TEACHING STYLES & ACCESSING
CLASSROOM MATERIALS

Small Group or Cooperative Learning

STEP 1: Review the Activity Sheet in this Module
STEP 2: View the video clip.

STEP 3: Complete the Activity Sheet.

A score of 8 is required to pass this Activity.
Point value is indicated after each question.

If you scored:

10-8 You passed!

7-5 Go back and review the manual and make corrections.

4 or below Review the DVD and manual again, and retake the Activity.




i " I ACTIVITY

MODULE 5B - TEACHING STYLES & ACCESSING
CLASSROOM MATERIALS

ACTIVITY SHEET

STEP 3: What types of modifications were provided in each of the following
categories?

1. Interpreting (5 points)
2. Group facilitation/interaction (1 point)
3. Material modification (3 points)

4. Assistive Technology/Equipment (1 point)




ACTIVITY: ANSWER KEY

MODULE 5B - TEACHING STYLES & ACCESSING
CLASSROOM MATERIALS

ACTIVITY SHEET

STEP 3: What types of modifications were provided in each of the following
categories?

1. Interpreting (5 points)
4+ Sign modifications
4+ Assist with visual information
4+ Describe the visual information on the flipchart
4+ Provide hand-over-hand guiding
+Identify who is speaking
4+ Point to the location of particular classmates
4+ Redirect questions for assistance so that her classmates could assist directly

2. Group facilitation/interaction (1point)

4+ The teacher and interpreter encouraged natural supports to occur during the
activity. One of the student’s classmates guided her hand to the flipchart to
assist in the location of an item in the ecosystem they were creating.

3. Material modification (3 points)
4+ Thick, black, electrical tape
4 Braille labels
4+ Bold, black marker
4+ White flipchart paper

4. Assistive Technology/Equipment (1 point)
4+ Perkins Brailler
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